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Freehold Borough School District 

District Mission 

We will inspire the creativity and imagination of all students and empower them as knowledgeable, 

skillful, and confident learners who flourish and contribute willingly in a changing world. 

Core Beliefs 

We believe that: 

 All people have inherent worth. 

 Life-long learning is basic to the survival and advancement of society. 

 The primary influence on the individual's development is the family in all its forms. 

 Valuing diversity is essential to individual growth and the advancement of society. 

 All individuals have strengths and human potential has no known limits. 

 Democracy thrives when individuals accept responsibility for their choices. 

 Being trustworthy builds trust. 

 Creativity and imagination are essential for society to flourish. 

 A safe environment is essential for the well-being of the individual and for society to flourish 
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Freehold Borough School District 

Philosophy 

The philosophy for our curriculum is developed with a democratic system of beliefs and values.  

Believing that our students deserve the best education, our curriculum is aligned to the most current 

New Jersey Core Curriculum Content Standards and current statewide assessments.  Our scope and 

sequence is vertically and horizontally aligned.  The progression of objectives embraces decades of 

rigorous research, conducted both independently and at the university level, and acknowledges that 

children develop differently and that learning experiences and strategies for performance are 

differentiated.  Our borough is a diverse community, rich in tradition and spirit.  Knowledge is a fusion 

balancing authentic experience and content, which language arts literacy skills are integrated with other 

content areas.  Our curriculum contains common expectations that are rigorous and student centered, 

and teachers, who are most proximal to the children, will use this document as an instrument to ensure 

student success. 

To ensure that our children are successful and receive the best education, this curriculum document, our 

staff will continuously collaborate on this living document.  We will develop purposeful and effective 

formative and summative assessments which measure growth of our curriculum and inform our 

instruction.  Finally, we will continuously seek to grow professionally through professional 

development, which is aligned to statewide regulations, but specifically geared to benefit our 

curriculum, school, and children. 

General Curriculum & Instruction Objectives 

 Teachers will employ lessons that are aligned to our curriculum and framed utilizing current 

research-based methods and techniques that focus on student achievement 

 Our lessons will be structured according to statewide and district standards and our teachers will 

have flexibility to ensure that lessons meet the needs of all learners 

 Units and lessons will be differentiated  

 Curriculum is be student focused on success and balances developmental theory and 

psychometric standards 

 Democratically developed benchmarks and assessments will be utilized to gauge student and 

curricular growth.  Assessment will be multidimensional and developed according to student 

need. 
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Educational Outcome Goals/Course Overview 

Content Guide 

Classroom Content 

Objectives in a Vygotskian classroom  

 Teacher uses Tools mediators to help children to attend to a specific attribute, to remember something on-purpose, and t regulate their own behavior 

 Teacher uses language as a tool for remembering; especially modeling private speech in every activity 

 Children participate in shared learning environment---Children talk to and work with each other; children learn to be good partners for learning in specific 

activities such as Share the News, Buddy reading, Math Activities, Science Eyes (Training 2), Make-Believe Play etc. 

 
Objectives for each child: Underlying cognitive skills 

 Child develops self-regulation of motor/physical, social-emotional, and cognitive capacities through mature intentional make-believe play, play planning, 

and other self-regulation games and activities 

 Child practices focused attention aided by tactics (mediators, language, shared activity) during specifically designed activities 

 Child practices deliberate memory through remembering fingerplays, songs, and rhymes; learning the routines; remembering their own plan and other 

classroom literacy and math concepts that are repeated throughout the first semester; and remembering the story from day to day 

 Child Practices visualization skills by listening to books during Nap in full-day programs and during special Read Alouds (training 4) 
 
Objectives for each child: Specific skill development: Symbolic Thinking 

 Symbolic substitution-Child uses symbols to stand for other objects, such as using props in dramatic play 

 Symbolic representation-Child uses drawing to represent objects and actions 
 
Oral Language 

 Child can follow oral directions that involve several steps 

 Child listens for various purposes 

 Child uses decontextualized speech in make-believe play planning and make-believe play-Uses complex questions and statements to present or get 

information, such as if-then statements, compound sentences, and explanations. Uses complex language during intentional play; and sets the stage by 

describing roles, setting, actions, and events 

 Child shows understanding of listening activities by incorporating ideas in play 

 Child describes previous experiences and relates them to new events and/or ideas 

 Child uses language for a variety of purposes-Including to express relationships, make connections, express feelings, initiate play with others, and 

communication and negotiate ideas and plans for activities 

 Child uses descriptive vocabulary to express detail 
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Early Literacy 

 Writing as a mental tool-Child uses drawing and representation as a tool to help remember.  Can re-read plans the next day and recognize what was done 
 

 Phonemic and phonological awareness-Child shows awareness of separable and repeating sounds in music and words through use of Scaffolded Writing 

and activities such as Mystery Word Games, Elkonin Boxes (training 3).  Participates in rhyming games.  Identifies the beginning sounds in some words. 

Knows some letter-sound correspondences. Knows some letter names 

 Emergent word recognition skills-Child recognizes own name.  Knows the name of some letters.  Can re-read own writing.  Can ―read‖ familiar words, 

such as ―We are going to‖ or ―I am going to‖ 

 Early fluency-Uses a familiar book as a cue to retell the story, with a sequence, similar to that of the story.  Attempts to read a book to self and others 

relying on pictures and text during Buddy Reading 

 Expanding comprehension skills in response to text-Child tells a story with the major events in correct order. Can discuss and make comments relevant to 

the text.  Relates relevant personal experiences to text. Can draw or ―write ―about a story, demonstrating comprehension of text during Story Extensions 

(training 3) 

 Early writing skills-Child has a growing sense of the concept of word and demonstrates voice-to-line match by slowing down speech as the teacher writes 

or by making the correct number of lines for own message; uses letter-sound knowledge during Scaffolded Writing.  Uses left-to right and top-to-bottom 

directionality and spacing between words when writing.  Uses the Sound Map to find sounds and letters. Four-year=olds will use invented spelling to form 

words with beginning and some ending consonant sounds.  Four-year-olds may know a few conventionally spelled words. 

 
Early Mathematics 

 Understanding of numbers, number names, and their relationship to object quantities and to symbols-Child understands rote and meaningful counting; 

numerals up to 30; counting-on a number; zero; and equal/not equal 

 Understanding of basic geometry concepts-Child names and recognizes basic shapes; uses positional words (under, over, etc.) and recognizes how figures 

are composed of different shapes, such as in Mystery Shape Games (training 2), Venger Drawing (training 3) 

 Understanding of how to create, represent, discuss, and extend patterns-recognizes a pattern 
 
Early Science 

 Child observes, explores, questions, and reflects on phenomena in the natural world by reading science books that cover: 

 Organisms-living and nonliving (rocks vs. plants, etc.) 

 Earth and Sky-seasons, weather 

 Structure and Property of Matter-characteristics, including concepts such as hard/soft, float/sink 

 Child learns scientific vocabulary and terms from books 

 Child collects data and represents/documents findings during activities such as Weather Graphing and Tallying (training 3) 
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Tools of the Mind Philosophy 
 
The philosophy behind Tools of the Mind is inspired by the cultural-historical theory of Russian psychologist Lev Vygotsky.  From the Vygotskian 

perspective, cognitive and social-emotional self-regulation are viewed as an integrated unit, rather than separate domains.  This approach shapes the 

content and pedagogy of the Tools program. 
 
 

Tools of the Mind is designed to support the development of both cognitive and social-emotion self-regulation/executive functions, which research 

has associated with both short- and long-term results across a number of different areas of child development and learning. 
 
 

In order to be successful in school and beyond, a child has to develop social and cognitive competencies that allow him or her (1) to become a 

deliberate, self-regulated learner who is capable of establishing adequate social relationships with other participants in the teaching and learning 

process, and (2) to adopt the specific position and role of ―student. This position/role is characterized by such things as having an interest in the very 

process of learning, understanding the standard by which one is judged ―correct, understanding the relationship between making an effort to learn and 

the outcome of any given learning task, a willingness to play by school rules, a readiness to follow the teacher‘s directions, and so on. 
 
 

In a Tools preschool, children develop the underlying skills that lead to the ability to take this position through ―playful learning‖ and by engaging in 

mature-make-believe play. In kindergarten, they begin to practice these skills. The Tools kindergarten program provides practice thinking about 

learning itself, through a calibrated process of making learning goals and judging whether or not they are met. Current practices often found in non- 

Tools early childhood classrooms ignore the importance of scaffolding children‘s thinking about learning itself, and concentrate, instead, on content. 

These practices do not deliberately help children develop the capacity to judge whether their learning is ― correct, or more generally, whether they are 

meeting their own goals. In contrast, Tools of the Mind, consistent with Vygotskian pedagogy, aims to scaffold children so they can act as 

―masters of their own behavior. As a result, Tools children learn and behave differently and are less dependent on common classroom and behavior 

management tactics, such as rewards and punishments. In turn, children‘s self-regulated classroom behaviors translate into their academic success and 

transform the way they act at home. 
 
 

The concept of ―tools of the mind comes from the work of Russian psychologist,  Lev Vygotsky. He believed that just as physical tools extend our 

physical abilities, mental tools extend our mental abilities, enabling us to solve problems and create solutions in the modern world. When applied to 

children, this means that to successfully function in school and beyond, children need to learn more than a set of facts and skills. They need to master a 

set of mental tools—tools of the mind. 
 
 

According to Vygotsky, until children learn to use mental tools, their learning is largely controlled by the environment; they attend only to the things 

that are brightest or loudest, and they can remember something only if has been repeated many times. AFTER children master mental tools, they 

become in charge of their own learning, by attending and remembering in an intentional and purposeful way. In the same way that using certain 

http://www.toolsofthemind.org/philosophy/vygotskian-approach/
http://www.toolsofthemind.org/philosophy/self-regulation/
http://www.toolsofthemind.org/philosophy/scaffolding/
http://www.toolsofthemind.org/philosophy/success-stories/
http://www.toolsofthemind.org/philosophy/success-stories/#parents
http://www.toolsofthemind.org/philosophy/glossary/#lev
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mental tools can transform children‘s cognitive behaviors, using other mental tools can transform their physical, social, and emotional behaviors. 

From being ―slaves to the environment, children become ―masters of their own behavior.  As children are taught and practice an increasing number 

of mental tools, they transform not only their external behaviors, but also their minds, leading to the emergence of higher mental functions. 
 

 

One of Vygotsky‘s contemporaries, psychologist Kurt Lewin, was known to have said, ―There is nothing more practical than a good theory. We 

credit the successes in Tools of the Mind classrooms to the fact that instruction in these classrooms is based on a comprehensive theory of learning 

and development—the Vygotskian approach. 
 

 

At the core of Vygotsky‘s theory (also known as Cultural-Historical theory) is the idea that child development is the result of interactions between 

children and their social environment. These interactions involve people—parents and teachers, playmates and schoolmates, brothers and sisters. They 

also involve cultural artifacts, such as books or toys, as well as culturally specific practices in which a child engages in the classroom, at home, or on 

the playground. Children are active partners in all of these interactions, constructing knowledge, skills, and attitudes, not just mirroring the world 

around them. Essentially, the history and the culture of the society in which a child grows up and the events making up a child‘s personal history 

determine much more than what that child knows or likes—it also determines which mental tools the child will learn and how these tools will shape 

the child‘s mind. 
 
 

For Vygotsky, the most effective learning happens when the new skills and concepts being taught are just on the edge of emergence—in the Zone of 

Proximal Development. When this happens, the child does not simply acquire new knowledge but actually makes progress in his or her 

development—in Vygotsky‘s words, ―learning leads development. Vygotsky recognized that the assistance or  scaffolding needed to bring about 

new skills and concepts within a child‘s ZPD may take different forms for children of different ages. For instance, mature make-believe play supports 

the development of pre-school children similar to the way formal instruction supports the development of older students. According to Vygotsky, ―A 

child‘s greatest achievements are possible in play, achievements that tomorrow will become her basic level of real action. The features of play that 

support development includes imaginary situations, the roles children act out, and the rules children follow while acting out their pretend scenarios. 
 

 

With his colleagues and students, Vygotsky developed multiple applications of his theory to general and special education. New applications were 

and continue to be developed by later generations of Vygotskians in Vygotsky‘s native Russia as well as in the West, where Vygotsky‘s legacy can 

be found in contemporary interpretations of social constructivism and sociocultural theory. The major emphasis in the Vygotskian approach is on 

helping children acquire the tools of their culture. The Vygotskian approach to early childhood education focuses on the activities and interactions 

that are most beneficial to young children in learning their first ―tools of the mind. 
 
 

 

 

 

http://www.toolsofthemind.org/philosophy/glossary/#hmf
http://www.toolsofthemind.org/philosophy/glossary/#zpd
http://www.toolsofthemind.org/philosophy/glossary/#zpd
http://www.toolsofthemind.org/philosophy/glossary/#zpd
http://www.toolsofthemind.org/philosophy/scaffolding/
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Self-Regulation 
 

 

Self-regulation is a critical competency that underlies the mindful, intentional, and thoughtful behaviors of younger and older children alike. The term 

self-regulation (sometimes also called  executive function) refers to the capacity to control one‘s impulses, both to stop doing something, if needed 

(even if one wants to continue doing it) and to start doing something, if needed (even if one doesn‘t want to do it). Self-regulation is not to be confused 

with obedience or compliance; when children are truly self-regulated they behave the same way whether or not an adult is watching. Self- regulated 

children can delay gratification and suppress their impulses long enough to think ahead to the possible consequences of their actions or to consider 

alternative actions that would be more appropriate. Self-regulation is not limited to the social-emotional domain; it can also apply to cognitive 

behaviors, such as remembering or paying attention. In fact, research indicates that these two facets of self-regulation are related: children who cannot 

control their emotions at age four are unlikely to be able to follow the teachers‘ directions at age six, and will not become reflective learners in middle 

and high school. 
 
 

 
There is growing evidence that many children, especially those at risk, begin school lacking self-regulation and this lack of self-regulation may have a 

great impact on how well they do in school and later life. Kindergarten teachers rank self-regulation as the most important competency for school 

readiness; at the same time, these teachers report that many of their students come to school with low levels of self-regulation. There is evidence that 

early self-regulation levels have a stronger association with school readiness than do IQ or entry-level reading or math skills, and they are closely 

associated with later academic achievement. Researchers have also found links between self-regulation at an early age and a child‘s functioning in 

school far beyond kindergarten and first grade. Self-regulation affects a children‘s abilities to successfully function in school settings in two ways: 

first, social-emotional self-regulation makes it possible for children to conform to classroom rules and to benefit from learning in various social 

contexts, from one-on-one interactions to large groups; and second, cognitive self-regulation allows children to use and further develop the cognitive 

processes necessary for academic learning and problem solving. 
 

 
Research shows that early interventions targeting self-regulation have positive and long lasting effects on children‘s social-emotional well-being and 

their academic success. Tools of the Mind offers these benefits to all children, not just the ones who are at risk for developing self-regulation deficits. 

We have found that embedding classroom activities with specific support and assistance (scaffolds) that fosters self-regulation does change the child‘s 

level of self-regulation. However, teaching self-regulation means revamping the classroom and how activities are implemented. 
 
 

We know from research that early interventions targeting self-regulation have positive and long lasting effects on children‘s social-emotional well- 

being and their academic success. We also believe that these interventions benefit all children, not just the ones who are at risk for developing self- 

regulation deficits. However, teaching self-regulation to all children means making significant changes in the way things are done in the early 

childhood classroom. First, we have eliminated from the Tools classroom those activities that actually promote unregulated behavior, such as waiting 

in line with nothing to do, wandering around the classroom during center time, being unclear about what to do during an activity, and not being able to 

http://www.toolsofthemind.org/philosophy/glossary/#ef
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get help. Instead, teachers create a consistent classroom in which teacher expectations are clear and fairly enforced and where children are engaged in 

meaningful activities at all times. Second, special activities in which self-regulation is a primary focus are used throughout the day, from 

movement games with progressively more challenging rules to the creation of Play Plans and Learning Plans, both requiring planning ahead, 

monitoring, and self-reflection. Finally, self-regulation components are embedded in other classroom activities where the primary focus is on the 

development of skills and concepts such as literacy, mathematics, fine motor skills, etc. 
 
 

Mature, intentional make-believe play is the foundation of self-regulation development in preschool. It creates conditions in which young children are 

able to act in a more mature way and use more mature mental functions. Children remember more, attend better, and have better self-regulation. This 

kind of play is the only classroom experience that naturally provides the three types of interactions which lead to self-regulation: regulation by others, 

regulation of others, and self-regulation. All play is NOT created equal! Most children today do not engage in the kind of intentional make- believe 

play that fosters self-regulation. Today‘s children spend more time being entertained—watching TV or playing video games. They learn to play soccer 

or go to art and music lessons. Many do not have long stretches of unstructured time where they wander into the backyard and play with neighborhood 

children of different ages who act as play mentors. Unlike twenty years ago, children come to preschool without knowing how to play in a way that 

will promote self-regulation. Without deliberate scaffolding by teachers to provide opportunities to engage in mature play, many young children will 

not develop it on their own. 
 



  Children practice delayed gratification. Nathan wants to have his birthday party, but his real birthday is months away. But Nathan can pretend 

to have a birthday party now. 

  Children learn to suppress their impulsive behavior because to stay in the play, they have to abide by the rules. Maria is the person being saved 

by the firemen, so she cannot get up and play with the new puzzle she sees because she is waiting to be saved. 

  Children practice regulating each other‘s behavior. Meili is taking the tickets for the airplane. She sits down in the passenger’s seat and starts 

to pretend to eat lunch. The other children say, “No, you aren’t the passenger, you take the tickets.” Children thus monitor other children‘s 

behavior, noting when someone is playing inappropriately for the role. 

  Children learn about their own actions and emotions by using them on purpose. Shawana and Toni are playing house. Shawana says, “My 

baby is sick so she’s going to cry. Then I’ll feed her and she’ll stop crying.” Toni says, “O.K., but my baby is being bad so I am going to get 

mad and then when my baby is good, I’ll be nice.” These children plan and act out different emotions and their consequences. This awareness 

is a necessary accomplishment in the development of social-emotional self-regulation. 

  When children play in an intentional way, they think ahead by planning each scenario before they act it out. The more creative and imaginative 

the play, the more the children need to plan what is going to happen. Children have to coordinate the different ideas of the players. Above, 

Shawana and Toni need to have a play scenario that includes a good but hungry baby and a bad baby. Adding in the fact that Max wants to play 

the role of the family dog creates a situation that requires a great deal of planning to make everyone satisfied with the outcome. This is 

the precursor of the kind of cognitive self-regulation required to solve a complex problem or to keep a story with many characters straight. 

 
 

http://www.toolsofthemind.org/curriculum/preschool/
http://www.toolsofthemind.org/curriculum/kindergarten/
http://www.toolsofthemind.org/philosophy/glossary/#mbp
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Research 
 

Because Tools is a research-based program, we seek to partner with research institutions to continue building the academic knowledge base regarding 

the effects of self-regulation on student outcomes and how best to support its development in children. 

 

Here are summaries of four published studies showing the effectiveness of Tools of the Mind in preschool and kindergarten settings: 
 
 

Barnett, W. S., Jung, K., Yarosz, D. J., Thomas, J., Hornbeck, A., Stechuk, R., & Burns, S. (2008).  Educational effects of the Tools of the 

Mind curriculum:  A randomized trial. Early Childhood Research Quarterly, 23(3), 299-313.  In a double-randomized design study of preschool 

(conducted by the NIEER, National Institute for Early Education Research), Tools was compared to a control group using a high-quality ECE program 
with no emphasis on self-regulation. Children in Tools were found to have higher rates of self-regulation. In addition to student gains, teachers trained 
in Tools scored higher in classroom management measures, used classroom time more productively, and had a higher rate of 

appropriate and cognitively challenging interactions, as measured by the Early Childhood Environmental Rating Scale and the CLASS. 
 
 

Diamond, A., Barnett, W. S., Thomas, J., & Munro, S. (2007).  Preschool program improves cognitive control.  Science, 318, 1387-1388. A 

follow-up quasi-experimental study, using classrooms from the NIEER study, compared the self-regulation/executive levels of children in Tools 

preschool classrooms with a group of matched controls who did not attend Tools, and found higher levels of executive function/self-regulation, as 

measured on neurocognitive tests (University of British Columbia Medical School). Student levels of self-regulation were correlated with 

achievement levels on standardized tests (Woodcock Johnson, Peabody Picture Vocabulary test). 
 
 

Bodrova, E., & Leong, D. J. (2001). Tools of the Mind: A case study of implementing the Vygotskian approach in American early childhood and 

primary classrooms.  (UNESCO Innodata Monographs: Educational Innovations in Action No. 7) Geneva, Switzerland: International Bureau of 

Education, UNESCO. Two quasi-experimental studies of preschool and kindergarten children found that those in Tools classrooms outperformed 

those in non-Tools classrooms in literacy skills. Both preschool and kindergarten children in Tools classrooms had higher levels of sound-to-symbol 

correspondence and better letter recognition. In addition, kindergarten children had better voice-to-print match and were able to write more words 

outside of a controlled vocabulary taught in a textbook series, and had more accurate spelling and better phonemic encoding of words. 

 

Imholz, S. & Petrosino, A. (2012). Teacher observations on the implementation of the Tools of the Mind curriculum in the classroom: 

Analysis of interviews conducted over a one-year period. Creative Education, 3,185-192.  A series of structured interviews were conducted with 

the teachers participating in Tools of the Mind professional development. The analysis of these interviews identified common themes, including 
challenges teachers face while implementing the program and the effectiveness of the program in supporting children‘s cognitive and social skills. 
Overall, teachers reported positive effects of Tools on their students‘ self-regulation, verbalization skills, and communication, along with a decrease 

in the number of behavior incidents. At the same time, teachers indicated the need for some changes in administrative practices to support their own 
professional development and to further improve the impact of Tools. 

http://nieer.org/publications/related-publications/educational-effects-tools-mind-curriculum-randomized-trial
http://nieer.org/publications/related-publications/educational-effects-tools-mind-curriculum-randomized-trial
http://nieer.org/publications/related-publications/educational-effects-tools-mind-curriculum-randomized-trial
http://www.ncbi.nlm.nih.gov/pmc/articles/PMC2174918/
http://www.ibe.unesco.org/publications/innodata/inno07.pdf
http://www.ibe.unesco.org/publications/innodata/inno07.pdf
http://www.ibe.unesco.org/publications/innodata/inno07.pdf
http://www.scirp.org/journal/PaperInformation.aspx?paperID=18774
http://www.scirp.org/journal/PaperInformation.aspx?paperID=18774
http://www.scirp.org/journal/PaperInformation.aspx?paperID=18774
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Play Plans 

 
At the preschool level of Tools of the Mind, Play Planning is an instructional strategy used to promote the development of self-regulation. Children 

plan their play every day, right before they start playing in the centers. A Play Plan usually describes the role and the actions a child will engage in 

during the first few minutes of play. This initial plan helps children to act purposefully. Play Plans can be also used by a teacher or by the children 

themselves to resolve arguments occurring over the choice of roles or the use of play props. Children often modify and change their plans as they 

play with each other during center time. 
 
 

Another important outgrowth of the systematic use of Play Plans in a preschool classroom is the children‘s literacy development. For Vygotskians, 

drawing is an important precursor to writing; without this foundation, writing letters may turn into nothing more than an exercise in calligraphy. As 

children plan their play, they draw a picture of their plan that will help them remember what they say they are going to do.  These drawings gradually 

become more and more representational, as children use their pictures to review their earlier plans and to discuss their plans with other children. In 

the beginning, children state their plans orally and the teacher writes them down so she can remind children of their plans, if needed. As children 

learn more about literacy, they begin to represent their intentions using Scaffolded Writing.reschool Student Work. 

 

Sample Play Plans: 

Jennifer  

 
At the beginning of the year (September), Jennifer is able to draw a picture of herself and tell the teacher what center she wants to play in (dramatic 

play). Teachers use a color-coded system to help children remember what center they will go to; the children then use that same color marker to make 

their plans. In December, Jennifer is able to represent her message with lines that match her words using Scaffolded Writing. Her picture shows more 

detail and her message is more mature. 
                          September Plan                                                                                                                                                December Plan 

 
 

 
 

 

 

 

 

 

 

 

http://www.toolsofthemind.org/philosophy/glossary/#sw
http://www.toolsofthemind.org/philosophy/glossary/#sw
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Alexander  
At the beginning of the year (September), Alexander can draw a picture of himself and say what center he wants to go to. (Please note that in this 

picture the teacher assisted Alexander with writing his name.) By January, he can draw a more mature picture, showing more detail, and his message 

tells more about his plan. He is also using Scaffolded Writing to convey his message. By March, Alexander is hearing beginning sounds in all of his 

words. 
 

 
 
                              September    Plan                                                                                                   January Plan     March Plan  

                
             

 
 

 

Ariana  

 
In the fall, Ariana is drawing herself and choosing a center (science). 

In March, Ariana is able to draw a more detailed picture and is using Scaffolded Writing to represent her message. She is using invented spelling in her 

native language (Spanish). Teachers encourage children to use their native languages whenever possible, as the process stays the same. Yo voy a pintar 

un arco iris (I am going to paint a rainbow). By June Ariana has more fine motor control. 
 
 
     September plan                                                                            March plan                                                                     June plan 

 
 

 

 

 

 

 

 

 

 

http://www.toolsofthemind.org/philosophy/glossary/#sw
http://www.toolsofthemind.org/philosophy/glossary/#sw
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Brandon  

 
Brandon‘s plan at the beginning of his three-years-old year, shows that he wants to go to the art center and has made an attempt to draw himself. At the 

end of that same year, he is able to draw a more mature picture of himself and knows that he needs to write words at the bottom. He has included what 

he is going to play with in his picture. At the beginning of his four-year-old year, Brandon is drawing a representation of himself and has begun using 

Scaffolded Writing to represent his message. He has memorized parts of the message that he writes everyday. At the end of his four-year-old year, 

Brandon has shown himself as a king in his picture and in his writing, using beginning sounds. 
              
                       Beginning Age 3                                            End Age 3                                                                            Beginning Age 4                                                End Age 4 

                               
 

 
 

 
 

 

 
 

 

 

Gregory  

 
In December, Gregory is in a three-year-old classroom. His drawing of himself is somewhat representational, but his message clearly states what he 

wants to do in a center. By June, Gregory‘s drawings are more mature and he is able to include more detail in his drawing.  In addition, he is beginning 

to represent his message using Scaffolded Writing. In December of his four-year-old year, Gregory is interested in playing with others and has begun to 

represent his message with initial sounds. This is an important step in literacy development. By May, Gregory‘s messages are much longer, which 

forces him to practice new sound-symbol correspondence. 
 
    

                   Age 3- December                              Age 3- June                                                                    Age 4- December                                                    Age 4- June 

 

 

 

 

 
 

 

 

 
 

http://www.toolsofthemind.org/philosophy/glossary/#sw
http://www.toolsofthemind.org/philosophy/glossary/#sw
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Special Needs 
 

Children with Special Needs 

 
The Tools’ approach to children with special needs is derived from Vygotsky‘s own views of disability and special education; he believed that these 

children should learn with—not apart from—their classmates. Only their participation in classroom activities can ensure that special needs children 

will experience the social context necessary to acquire the mental tools needed for their development. 
 
 

The Tools of the Mind approach to special education closely aligns with Response to Intervention (RTI), the approach that is now part of the 

reauthorization of the Individuals with Disabilities Education Improvement Act (IDEIA 2004) for grades K–12. Tools provides specialized training 

for classroom teachers and special education staff to facilitate the implementation of RTI, as well as Recognition and Response (the early childhood 

version of RTI), in early childhood programs or school districts. Tools uses Dynamic Assessment, a technique developed by Vygotskian researchers 

in the 1930s and since used by many educators working with children with special needs. 
 

 

Scaffolding techniques for learners at different places in their development are at the heart of the Tools approach to instruction. Tools activities are 

designed to accommodate multiple levels of ability, thus maintaining the social context of peer interaction. At the same time, teachers learn to use 

specific scaffolds to optimize instruction appropriate to a child‘s individual needs, while working with a group of children. 
 
 

Tools professional development helps teachers learn how to use Dynamic Assessment; to identify which Tools scaffolds are appropriate, and when to 

remove a scaffold to support a child‘s development. Tools activities lend themselves to a collaborative teaching model in which classroom teachers and 

special education staff work together in classroom-imbedded intervention. 
 
 

Tools has been implemented successfully with children with speech/language disorders, cognitive, and motor delays, and ASD (autism spectrum 

disorder) in a number of different types of special education programs, including: 
 
 

  Inclusion 

  Reverse inclusion 

  Self-contained special education programs 
 
 
For more information on the Tools of the Mind Early Childhood Pre-Kindergarten Curriculum 

Tools of the Mind: http://www.toolsofthemind.org/extendedcampus/toolsofthemind/ 

 

http://www.toolsofthemind.org/philosophy/glossary/#rti
http://www.toolsofthemind.org/philosophy/glossary/#da
http://www.toolsofthemind.org/philosophy/success-stories/
http://www.toolsofthemind.org/extendedcampus/toolsofthemind/


 

12 
 

Core Materials 

Tools of the Mind Curriculum manual and materials 

Lakeshore Tools of the Mind Kit 

iScaffold subscription 

In order to be compliant with ECERS-3 the following materials are recommended: 

Cozy area (a clearly defined space with substantial softness) 

Privacy area- No interruption rule(ex. easel/ writing table/ cozy area with 1-2 only rule) 

25+ Books that include both fantasy and factual (a wide selection should be accessible and include topics such as feelings, math, nature, people, cultures, varying 

races, jobs, health, sports, abilities, science  

5+ Books that relate to the current classroom theme 

Lincoln logs  Floor Puzzles  Paint brushes/rollers  Triangle 

Legos   Colored Pencils  Stencils    Rain stick 

Bristle blocks  Finger paint  Playdough tools   Must have one set of unit blocks: 

Crayons  Watercolor paint Tape/CD player   Foam blocks 

Scissors  Tempera paint  Drums    Plastic blocks 

Markers  Playdough  Maracas             Wooden blocks 

Lacing Cards  Small boxes  Tambourines                            Must have one set of large hollow blocks: 

Peg & Peg boards Model magic  Castanets             Cardboard blocks 

Beads & strings  Pom-poms  Cymbals             Wood blocks 

Wooden puzzles Foam shapes  Bells               Plastic blocks 

Jigsaw puzzles    Feathers  Rhythm sticks   Block accessories: people, animals, vehicles 
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Multicultural food boxes  Shells    Magnifying glass Games with Dice 

Multicultural food   Pinecones  Magnets  Dominoes 

Multicultural Dolls   Rocks   Science books  Balance scale 

Multicultural Clothing   Plant   Science games  Rulers 

Play food    Pet   Sand/Water toys Shape puzzles 

Plates/Bowls/Utensils   Butterflies  Containers/Shovels Magnetic shapes 

Clothing (dress up)   Nature puzzles  Measuring cups  Attribute blocks 

Theme related props   Binoculars  Counting bears  Counting books 

Telephone    Money   Matching picture/number games 

Puzzles with numbers   Number card games  
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Pacing Guide 

 

 

 

  

Unit Anticipated Timeframe 

1 September-October  

2 October-January 

3 January-March 

4 March-June 
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English Language Arts 

Unit 1 Unit 2 Unit 3 Unit 4 

 Oral language and vocabulary 

development-in all activities 

 Listening comprehension/     

    Story Recall- 

    Story Lab: Active Listening 

                     Connections 

                      Vocabulary  

 Writing - writing helps us 

remember 

 Scaffolded writing and 

the concept of word   

Message of the Day 

   Play Planning 

Letter Formation  

    Graphics Practice 

 

 Oral language and vocabulary 

development-in all activities 

 Listening comprehension/ 

Story recall- 

   Story Lab: Active Listening 

                     Connections 

                     Vocabulary  

                      Learning Facts 

                      Character Empathy 

 Writing - writing helps us 

remember 

  Scaffolded writing and 

the concept of word 

   Message of the Day 

   Play Planning 

Letter Formation  

    Graphics Practice 

    Name Writing 

 

 Oral language and vocabulary 

development-in all activities 

 Listening comprehension/ 

Story recall- 

   Story Lab: Active Listening 

                     Connections 

                     Vocabulary  

                      Learning Facts 

                      Character Empathy 

                      Story Grammar 

                      Story Extensions 

  Writing – concepts of word, 
sound to symbol, symbol to sound 
correspondence, and brainstorming 
to write   

                      Story Extensions 
                      Science Eyes 
                      Story Grammar 

                   Learning Facts 

 Phonemic awareness 

    Scaffolded Writing 
    Message of the Day 

   Play Planning 

   Mystery Word  

Letter Formation  

    Graphics Practice 

    Name Writing 

 

 

 Oral language and vocabulary 

development-in all activities  

 Listening comprehension/ 

Story recall- 

 Story Lab:   Active Listening 

                     Connections 

                     Vocabulary  

                      Learning Facts 

                     Character Empathy 

                     Story Grammar 

                     Story Extensions 

                     Predictions and Inferences                   

  Writing – concepts of word, sound to 

symbol, symbol to sound 

correspondence, and brainstorming to 

write 

                      Story Extensions 
                      Science Eyes 
                      Story Grammar 

                   Learning Facts 

 Phonemic awareness/Phonics Skills 

Letter names             Message of the Day 

  Scaffolded Writing    Play Planning 

  Mystery Word           Science Eyes 

  Venger Drawing        Elkonin Boxes 

  Mystery Rhymes        Rhyming Game 

  I Have Who Has Letters 

Letter Formation  

    Graphics Practice 

    Name Writing 

 

 



 

16 
 

 

 

  

 
Mathematics 

Unit 1 Unit 2 Unit 3 Unit 4 

 Timeline Calendar 

 Weather graphing 

 Puzzles & manipulatives 

 Timeline Calendar 

 Weather graphing 

  Puzzles & manipulatives 

  Making collections 

  Mystery shape game 

  Pattern movement game 

 Timeline Calendar 

 Weather graphing 

 Puzzles & manipulatives 

  Making collections 

  Mystery shape game 

 Pattern movement game 

 Numerals game 

 I have – who has? 

Numbers 

 Freeze on the number game 

 Venger drawing 

 Timeline Calendar 

 Making Collectiosn 

 Mystery shape game 

 Pattern movement game 

 Numerals game 

 I have – who has? 

Numbers 

 Freeze on the number game 

 Venger drawing 

 Tallying 

 Mystery pattern game 

 Mystery number game 

 Patterns with manipulatives 

game 

 Attribute game 

 Venger collage 

 Number line 
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Science 

Unit 1 Unit 2 Unit 3 Unit 4 

 Weather graphing 

 Read aloud of science books 

 Weather graphing 

  Read aloud of science books 

  Science eyes 

- leaves 

- human face 

- 5 senses 

 Weather graphing 

 Read aloud of science books 

 Science eyes 

- seasons 

- plants 

- animals 

- rocks 

 Weather graphing 

 Read aloud of science books 

 Science eyes 

- experiments in science 

- growing things (plants, 

animals) 

- force (magnets, ramps) 

- rocks 

- environments 



 

18 
 

Tools of the Mind-Scope and Sequence 

 

  Training 1 (August- 
October)  

Training 2 (October-January)  Training 3 (January-March)  Training 4 (March-June)  

Literacy  

Oral Language–Receptive and Expressive Language  

•  Observe and use appropriate ways of  
talking in a group  

•  Listen to formal and informal  
language  

• Listen with increasing attention to a 
wide variety of age-appropriate 
literature read aloud  

• Engage in frequent one-on-one 
conversations with children; attends 
to several turns in a conversation  

• Understand and follow oral 
directions with increasing 
complexity  

•  Respond to verbal cues from a  
partner in dramatic play  

• For non-English speaking children, 
makes progress in listening to and 
understanding English   

  

Story Lab- Active Listening 
Story Lab-Connections 
Story Lab-Vocabulary 
Attention Focusing  

Activities  
Community Building Games 
Buddy Reading   
Play Planning Make-
Believe Play Share the 
News Graphics Practice 
Remember & Replicate 
Message of the Day  

Story Lab- Active Listening 
Story Lab-Connections 
Story Lab-Vocabulary  
Story Lab-Visualization Story 
Lab-Learning Facts Attention 
Focusing Activities 
Community Building Games 
Buddy Reading   
Play Planning Make-
Believe Play Share the 
News Graphics Practice 
Remember & Replicate 
Message of the Day 
Science Eyes  
Math Memory  
Making Collections  

Story Lab- Active Listening 
Story Lab-Connections 
Story Lab-Vocabulary  
Story Lab-Visualization Story 
Lab-Learning Facts Story Lab–
Story Extensions Story Lab–
Story Grammar Attention 
Focusing Activities Buddy 
Reading   
Play Planning  
Make-Believe Play 
Share the News 
Graphics Practice 
Remember & Replicate 
Message of the Day 
Science Eyes  
Math Memory 
Making Collections 
Venger Drawing 
Attribute Game 
Numerals Game  

Story Lab- Active Listening 
Story Lab-Connections 
Story Lab-Vocabulary  
Story Lab-Visualization 
Story Lab-Learning Facts 
Story Lab–Story Extensions 
Story Lab–Story Grammar 
Story Lab–Predictions &  

Inferences  
Attention Focusing Activities 
Buddy Reading   
Play Planning Make-
Believe Play Share 
the News Graphics 
Practice Message of 
the Day Science Eyes  
Math Memory 
Making Collections 
Attribute Game 
Numerals Game 
Venger Collage  
  

Oral Language–Expressive Language    
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•  Participate actively in discussions  

•  Ask and answer questions and  
volunteer relevant ideas  

• Uses speech to communicate needs, 
wants, thoughts, personal experience 
or interest  

•  Engage in play experiences using  
general and specific language   

•  Use formal and informal language  

•  Express self using words and  
expanded sentences  

Story Lab- Active Listening 
Story Lab-Connections 
Story Lab-Vocabulary 
Attention Focusing  

Activities  
Community Building Games 
Buddy Reading   
Play Planning Make-
Believe Play  
Make-Believe Play Practice 
Share the News  

Story Lab- Active Listening 
Story Lab-Connections 
Story Lab-Vocabulary  
Story Lab-Visualization Story 
Lab-Learning Facts Attention 
Focusing Activities 
Community Building Games 
Buddy Reading   
Play Planning Make-
Believe Play  
Make-Believe Play Practice  

Story Lab- Active Listening 
Story Lab-Connections 
Story Lab-Vocabulary  
Story Lab-Visualization Story 
Lab-Learning Facts Story Lab–
Story Extensions Story Lab–
Story Grammar Attention 
Focusing Activities Buddy 
Reading   
Play Planning Make-
Believe Play  

Story Lab- Active Listening 
Story Lab-Connections 
Story Lab-Vocabulary  
Story Lab-Visualization 
Story Lab-Learning Facts 
Story Lab–Story Extensions 
Story Lab–Story Grammar 
Story Lab–Predictions &  

Inferences  
Attention Focusing Activities 
Buddy Reading   
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 Training 1 (August- 
October) 

Training 2 (October-January) Training 3 (January-March) Training 4 (March-June) 

Use language in dramatic play 

• Uses language to develop 
relationships 

• Uses a variety of sentence types with 
simple to increasingly complex 
structure 
Refines and extends understanding 
of known words in English and/or 
home language 

Remember & Replicate 
Message of the Day 

Share the News 
Remember & Replicate 
Message of the Day 
Science Eyes 
Math Memory 
Making Collections 

Make-Believe Play Practice 

Share the News 
Remember & Replicate 
Message of the Day 
Science Eyes 
Math Memory 
Making Collections 
Venger Drawing 
Attribute Game 
Numerals Game 

Play Planning 
Make-Believe Play 
Make-Believe Play Practice 
Share the News 
Message of the Day 
Science Eyes 
Math Memory 
Making Collections 
Attribute Game 
Numerals Game 
Venger Collage 

Vocabulary Development 

• Listen to, recognize and use a broad 
vocabulary of sensory words 

• Introduced to new vocabulary in 
stories, explanations, discussions 

• Uses new words as part of speaking 
vocabulary in meaningful ways 

• Shows a steady increase in number 
of words in listening vocabulary 

• Shows steady increase in 
understanding more complex 
language structures 

• Engages in using deliberate 
strategies to develop vocabulary 

Story Lab- Active Listening 
Story Lab-Connections 
Story Lab-Vocabulary 
Attention Focusing 

Activities 
Play Planning 
Make-Believe Play 
Make-Believe Play Practice 
Share the News 
Message of the Day 
Buddy Reading 
Puzzles, Manipulatives & 

Blocks 
Mystery Question 

Story Lab- Active Listening 
Story Lab-Connections 
Story Lab-Vocabulary 

Story Lab-Visualization Story 
Lab-Learning Facts Attention 
Focusing Activities Play 
Planning 
Make-Believe Play 
Make-Believe Play Practice 
Share the News 
Message of the Day 
Buddy Reading 
Puzzles, Manipulatives & 

Blocks 
Mystery Question 
I Have Who Has Colors 
Science Eyes 
Math Memory 

Story Lab- Active Listening 
Story Lab-Connections 
Story Lab-Vocabulary 
Story Lab-Visualization Story 
Lab-Learning Facts Story 
Lab–Story Extensions Story 
Lab–Story Grammar 
Attention Focusing Activities 
Buddy Reading 

Play Planning 
Make-Believe Play 
Make-Believe Play Practice 
Share the News 
Message of the Day 
Buddy Reading 
Puzzles, Manipulatives & 

Blocks 
Mystery Question 
Science Eyes 
Math Memory 
Venger Drawing 
I Have Who Has Shapes 

Story Lab- Active Listening 
Story Lab-Connections 
Story Lab-Vocabulary 
Story Lab-Visualization 
Story Lab-Learning Facts 
Story Lab–Story Extensions 
Story Lab–Story Grammar 
Story Lab–Predictions  & 

Inferences 
Attention Focusing Activities 
Buddy Reading 
Play Planning 
Make-Believe Play 
Make-Believe Play Practice 
Share the News 
Message of the Day 
Write Along 
Buddy Reading 
Mystery Question 
Science Eyes Math 
Memory Making 
Collections Venger 
Collage 
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 Training 1 (August- 
October) 

Training 2 (October-January) Training 3 (January-March) Training 4 (March-June) 

Book Knowledge and Appreciation 

• Engage actively in read-aloud 
activities by asking questions, offering 
ideas, predicting or retelling 
important parts of a story or 
informational books 

• Listen to several books by same 
author or illustrator 

• Relate book themes and information 
to personal experience 

• Recognize and supply rhythm and 
rhyme in poetry 

• Arrange story events in order 

• Listen to a variety of genres read 
aloud: stories, songs, rhymes, poems 
and expository text 

• Choose independently to read or 
pretend to read books 

• Demonstrates increasing levels of 
sustained and focused engagement 
during read-aloud time 

Story Lab- Active Listening 
Story Lab-Connections 
Story Lab-Vocabulary 
Attention Focusing 

Activities 
Buddy Reading 
Make-Believe Play 

Story Lab- Active Listening 
Story Lab-Connections 
Story Lab-Vocabulary 

Story Lab-Visualization Story 
Lab-Learning Facts Attention 
Focusing Activities Buddy 
Reading 
Make-Believe Play 

Story Lab- Active Listening 
Story Lab-Connections 
Story Lab-Vocabulary 
Story Lab-Visualization Story 
Lab-Learning Facts Story 
Lab–Story Extensions Story 
Lab–Story Grammar 
Attention Focusing Activities 
Buddy Reading 

Make-Believe Play 

Story Lab- Active Listening 
Story Lab-Connections 
Story Lab-Vocabulary 
Story Lab-Visualization 
Story Lab-Learning Facts 
Story Lab–Story Extensions 
Story Lab–Story Grammar 
Story Lab–Predictions  & 

Inferences 
Attention Focusing Activities 
Buddy Reading 
Make-Believe Play 

Print Knowledge and Writing  --   Books, Print knowledge, Letter Knowledge and Early Word Recognition 

• Demonstrates understanding of print 
concepts; understands that pictures, 
print and other symbols carry 
meaning, understands the purpose of 
writing 

• Develops a beginning understanding 
of concept of word and letter; 
differentiates letters from numerals 

• Demonstrates knowledge of the 
alphabet; names many uppercase and 
lower case letters 

• Identifies cover of book and knows 
that title, author and illustrator are 

Story Lab- Active Listening 
Story Lab-Connections 
Story Lab-Vocabulary 
Play Planning 
Make-Believe Play 
Make-Believe Play Practice 
Message of the Day 
Buddy Reading 
Mystery Question 

Story Lab- Active Listening 
Story Lab-Connections 
Story Lab-Vocabulary 
Story Lab-Visualization 
Story Lab-Learning Facts 
Play Planning 
Make-Believe Play 
Make-Believe Play Practice 
Message of the Day 
Buddy Reading 
Mystery Games 
Science Eyes 

Story Lab- Active Listening 
Story Lab-Connections 
Story Lab-Vocabulary 
Story Lab-Visualization 
Story Lab-Learning Facts 
Story Lab–Story Extensions 
Story Lab–Story Grammar 
Buddy Reading 

Play Planning 
Make-Believe Play 
Make-Believe Play Practice 
Message of the Day 
Buddy Reading 

Story Lab- Active Listening 
Story Lab-Connections 
Story Lab-Vocabulary 
Story Lab-Visualization 
Story Lab-Learning Facts 
Story Lab–Story Extensions 
Story Lab–Story Grammar 
Story Lab–Predictions  & 

Inferences 
Buddy Reading 
Play Planning 
Make-Believe Play 
Make-Believe Play Practice 
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 Training 1 (August- 
October) 

Training 2 (October-January) Training 3 (January-March) Training 4 (March-June) 

listed on cover 

• Holds a book upright and turns pages 
from front to back and shows that 
reading is top to bottom and left to 
right; writes or pretends to write from 
left to right and top to bottom 

• Uses tools for writing and drawing 
Identifies different kinds of text; seeks 
out nonfiction texts to find 
information 

• Makes up stories that follow basic 
story structure 

• Recognizes own name and several 
high frequency words in environment 
or books; can write own name using 
good approximation of letters 
Attempts to read words in 
environment or books by sounding 
out aspects of print; attempts to sound 
out words to spell them (can isolate 
first sound) 

• Writes for many purposes; uses 
writing in context of dramatic play 

  Mystery Games 
Science Eyes 
Venger Drawing 
I Have Who Has Letters 

Message of the Day 
Write Along 
Buddy Reading 
Mystery Games 
Science Eyes 
Venger Collage 
I Have Who Has Letters 

Phonological Awareness and Phonics 

• Listen to, identify and manipulate 
language sounds to develop auditory 
discrimination and phonemic 
awareness 

• Recites songs, rhymes, chants and 
poems 

• Produces words that rhyme 

• Notices words that begin with same 
sound; shows growing awareness of 
beginning and end sounds 

• Growing awareness and ability to 
discriminate separate syllables, 
segment words into syllables, blend 

Attention Focusing 
Activities Play 

Planning Message 
of the Day Mystery 
Question 

Attention Focusing Activities 
Play Planning 
Message of the Day 
Mystery Question 

Attention Focusing Activities 
Play Planning 
Message of the Day 
Mystery Question 
Mystery Sound 
Mystery Word 

Attention Focusing Activities 
Play Planning 
Message of the Day 
Write Along 
Mystery Word 
Mystery Letter 
Mystery Sound 
Mystery Rhyme 
Elkonin Boxes I 
Elkonin Boxes II 
Make a Rhyme 
Take Away Sounds 
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 Training 1 (August- 
October) 

Training 2 (October-January) Training 3 (January-March) Training 4 (March-June) 

syllables to form a word 

• Segments words into onset-rime 
portions 

• Segments words into phonemes (up to 
4); blends phonemes to form a word 

• Link letters with sounds in play and 
activities 

    

Comprehension–  Listening and Reading 

• Comprehends and interprets meaning 
from books and other texts 

• Uses picture to understand a book 

• Predicts what will happen next in a 
story 

• Names main characters and can 
connect their basic emotions to their 
actions 

• Retells a story by enacting roles in 
play 

• Recalls some main events; can 
sequence events when retelling story 

• When retelling includes information 
about setting, problem and problem 
resolution 

• Uses own experiences to understand 
story events and expository text; to 
understand characters’ feelings and 
motivations; to understand story 
events 

• Responds to discussion questions 
indicating increasing understanding of 
a story’s main theme 

Story Lab- Active Listening 
Story Lab-Connections 
Story Lab-Vocabulary 

Story Lab- Active Listening 
Story Lab-Connections 
Story Lab-Vocabulary 
Story Lab-Visualization 
Story Lab-Learning Facts 

Story Lab- Active Listening 
Story Lab-Connections 
Story Lab-Vocabulary 
Story Lab-Visualization 
Story Lab-Learning Facts 
Story Lab–Story Extensions 
Story Lab–Story Grammar 
Buddy Reading 

Story Lab- Active Listening 
Story Lab-Connections 
Story Lab-Vocabulary 
Story Lab-Visualization 
Story Lab-Learning Facts 
Story Lab–Story Extensions 
Story Lab–Story Grammar 
Story Lab–Predictions  & 

Inferences 
Buddy Reading 
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 Training 1 (August-October) Training 2 (October-January) Training 3 (January-March) Training 4 (March-June) 

Writing 

• Develops understanding that writing 
is a way of communicating for a 
variety of purposes 

• Begins to represent experiences, 
stories through pictures, writing and 
in play 

• Experiments with growing variety of 
writing tools such as markers, 
pencils, crayons, dry erase boards 
and markers 

• Progresses from using scribbles to 
pictures, representation of words, 
writing own name 

Play Planning 
Make-Believe Play 
Message of the Day 

Play Planning 
Make-Believe Play 
Message of the Day 
Science Eyes 

Story Lab-Learning Facts 
Story Lab–Story Extensions 
Play Planning 

Make-Believe Play 
Message of the Day 
Science Eyes 
Venger Drawing 

Story Lab-Learning Facts 
Story Lab–Story Extensions 
Play Planning 
Make-Believe Play 
Message of the Day 
Write Along 
Science Eyes 
Venger Collage 
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 Training 1 (August-October) Training 2 (October-January) Training 3 (January-March) Training 4 (March-June) 

Mathematics 

Number Sense and Operations 

• Connects many kinds/quantities  of 
concrete objects and actions to 
numbers 

• Says number names to at least 30 

• Counts accurately up to 10 objects 
in a set using one-to-one 
correspondence 

• Compares sets using the number 
that represents the quantity of each 
set 

Make-Believe Play Time 
Line Calendar Weather 
Graphing Remember & 
Replicate Puzzles, 
Manipulatives & 

Blocks 

Make-Believe Play Time 
Line Calendar Weather 
Graphing Remember & 
Replicate Puzzles, 
Manipulatives & 

Blocks Math 
Memory Making 
Collections 

Physical Self-Regulation 
Games 
Make-Believe Play 
Time Line Calendar 
Weather Graphing 
Remember & Replicate 
Mystery Numeral 

Math Memory 
Making Collections 
Numerals Game 
Number Line Hopscotch 
Number Follow the Leader 

Physical Self-Regulation 
Games 

Make-Believe Play 
Time Line Calendar 
Weather Graphing 
Remember & Replicate 
Math Memory 

Making Collections 
Numerals Game 
Number Line Hopscotch 
Number Follow the Leader 
Tallying 

• Uses positional language and 
ordinal numbers in everyday 
activities 

• Indicates the position of object 
Refers to order of steps in a process 
using ordinal numbers 

Make-Believe Play 
Remember & Replicate 
Puzzles, Manipulatives & 

Blocks 

Make-Believe Play 
Remember & Replicate 
Puzzles, Manipulatives & 

Blocks 
Math Memory 

Make-Believe Play 
Remember & Replicate 
Puzzles, Manipulatives & 

Blocks Math 
Memory Making 
Collections Venger 
Drawing 

Make-Believe Play 
Remember & Replicate 
Puzzles, Manipulatives & 

Blocks 
Math Memory 

• Estimates the number of objects in 
a group and verifies results; 
develops a variety of estimation 
strategies 

Make-Believe Play Time 
Line Calendar Weather 
Graphing Puzzles, 
Manipulatives & 

Blocks 

Make-Believe Play Time 
Line Calendar Weather 
Graphing Puzzles, 
Manipulatives & 

Blocks Math 
Memory Making 
Collections 

Physical Self-Regulation 
Games 

Make-Believe Play Time 
Line Calendar Weather 
Graphing Remember & 
Replicate Puzzles, 
Manipulatives & 

Blocks Mystery 
Numeral Math 
Memory Making 
Collections 
Numerals Game 

Physical Self-Regulation 
Games 
Make-Believe Play Time 
Line Calendar Weather 
Graphing Remember & 
Replicate Puzzles, 
Manipulatives & 

Blocks Math 
Memory Making 
Collections 
Numerals Game 
Tallying 
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 Training 1 (August-October) Training 2 (October-January) Training 3 (January-March) Training 4 (March-June) 

Patterns and Algebra 

• Sorts, resorts, classifies, orders and 
categorizes objects by one and 
more than one attribute 

• Recognizes, creates, reproduces 
and extends patterns with actions, 
words, and objects. 

• Distinguishes between patterns and 
non-patterns; can compare patterns 

Make-Believe Play 
Make-Believe Play Practice 
Time Line Calendar 
Remember & Replicate 
Puzzles, Manipulatives & 

Blocks 

Make-Believe Play Time 
Line Calendar Remember 
& Replicate Puzzles, 
Manipulatives & 

Blocks Math 
Memory Pattern 
Movement 

Make-Believe Play Time 
Line Calendar Remember 
& Replicate Puzzles, 
Manipulatives & 

Blocks Math 
Memory Pattern 
Movement 
Attribute Game 

Make-Believe Play Time 
Line Calendar Remember 
& Replicate Puzzles, 
Manipulatives & 

Blocks Math 
Memory Pattern 
Movement 
Attribute Game 
Mystery Pattern 
Patterns with Manipulatives 

Measurement 

• Recognizes and compares 
attributes of size 

• Classifies and orders objects by size 

• Uses comparative terms to describe 
relative lengths and weights 

• Becomes familiar with standard 
units of measurement and 
terminology for lengths and 
weights 

Make-Believe Play 
Make-Believe Play Practice 
Weather Graphing 
Remember & Replicate 
Puzzles, Manipulatives & 

Blocks 

Story Lab-Learning Facts 
Make-Believe Play 
Make-Believe Play Practice 
Weather Graphing 
Remember & Replicate 
Puzzles, Manipulatives & 

Blocks 
Science Eyes 
Math Memory 

Story Lab-Learning Facts 
Make-Believe Play 
Make-Believe Play Practice 
Weather Graphing 
Remember & Replicate 
Puzzles, Manipulatives & 

Blocks 
Math Memory 
Venger Drawing 
Attribute Game 

Story Lab-Learning Facts 
Make-Believe Play 
Make-Believe Play Practice 
Weather Graphing 
Remember & Replicate 
Puzzles, Manipulatives & 

Blocks 
Science Eyes 
Math Memory 
Attribute Game 
Venger Collage 

• Becomes familiar with tools and 
terminology for standard 
measurement of time (clocks, 
watches, timers.) 

• Understands time concepts, 
including today, yesterday, 
tomorrow, before, after. 

• Identifies position of events over 
time, e.g.; earlier, later 

• Uses time concepts in context of 
daily schedule 

• Recognizes concepts of calendar 

Make-Believe Play 
Make-Believe Play Practice 
Time Line Calendar 

Make-Believe Play 
Make-Believe Play Practice 
Time Line Calendar 

Make-Believe Play 
Make-Believe Play Practice 
Time Line Calendar 
Story Lab–Story Grammar 

Make-Believe Play 
Make-Believe Play Practice 
Time Line Calendar 
Story Lab–Story Grammar 
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 Training 1 (August-October) Training 2 (October-January) Training 3 (January-March) Training 4 (March-June) 

time using appropriate vocabulary 
(days of the week, months of the 
year, seasons). 

    

• Examines, manipulates and 
identifies familiar U.S. coins in play 
activities 

Make-Believe Play 
Make-Believe Play Practice 

Make-Believe Play 
Make-Believe Play Practice 

Make-Believe Play 
Make-Believe Play Practice 

Make-Believe Play 
Make-Believe Play Practice 

Data Analysis, Statistics and Probability 

• Organizes and displays concrete 
data to answer questions 

• Reads and interprets graphic 
displays of data 

• Develops and evaluates inferences 
and predictions based on data; 
draws conclusions about data 

Weather Graphing 
Mystery Question 

Weather Graphing 
Mystery Games 

Weather Graphing 
Mystery Games 

Weather Graphing 
Mystery Games 
Tallying 

Geometry and Spatial Relationships 

• Explores and identifies space, 
direction, relative position and size; 
uses comparative words to describe 
the relationship of objects to one 
another. 

• Identifies, describes and compares 
attributes; recognizes and names 
basic geometric shapes 

• Uses concrete objects to 
understand how whole objects can 
be divided into parts 

• Develops fluency in composing, 
transforming and decomposing 
shapes 

• Interprets physical world with 
geometric ideas (shape, orientation, 
spatial relations) 

• Observes and manipulates concrete 
examples of whole and half 

Story Lab-Learning Facts 
Make-Believe Play 
Remember & Replicate 
Puzzles, Manipulatives & 

Blocks 

Story Lab-Learning Facts 
Make-Believe Play 
Remember & Replicate 
Puzzles, Manipulatives & 

Blocks 
Mystery Shape 
Science Eyes 
Math Memory 

Story Lab-Learning Facts 
Make-Believe Play 
Remember & Replicate 
Puzzles, Manipulatives & 

Blocks 
Mystery Shape 
Science Eyes 
Math Memory 
Attribute Game 
Venger Drawing 

I Have Who Has Shapes 

Story Lab-Learning Facts 
Make-Believe Play 
Remember & Replicate 
Puzzles, Manipulatives & 

Blocks 
Science Eyes 
Math Memory 
Attribute Game 
Venger Collage 
I Have Who Has Shapes 

• Shows an awareness of symmetry 

• Completes simple spatial 

Physical Self-Regulation 
Games 

Physical Self-Regulation 
Games 

Physical Self-Regulation 
Games 

Physical Self-Regulation 
Games 
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 Training 1 (August-October) Training 2 (October-January) Training 3 (January-March) Training 4 (March-June) 

visualization tasks and puzzles 

• Uses spatial vocabulary (directional 
and positional) to describe different 
spatial configurations 

Make-Believe Play 
Remember & Replicate 
Puzzles, Manipulatives & 

Blocks 

Make-Believe Play 
Remember & Replicate 
Puzzles, Manipulatives & 

Blocks 
Science Eyes 
Math Memory 

Make-Believe Play 
Remember & Replicate 
Puzzles, Manipulatives & 

Blocks 
Science Eyes 
Math Memory 
Venger Drawing 
Number Line Hopscotch 

Make-Believe Play 
Remember & Replicate 
Puzzles, Manipulatives & 

Blocks Math 
Memory 
Venger Collage 
Number Line Hopscotch 

Problem Solving 

• Develops strategies for solving 
problems such as counting, 
counting on, counting backwards 

Make-Believe Play Time 
Line Calendar Weather 
Graphing Puzzles, 
Manipulatives & 

Blocks 

Make-Believe Play Time 
Line Calendar Weather 
Graphing Puzzles, 
Manipulatives & 

Blocks 
Making Collections 
Remember & Replicate 
Math Memory 

Make-Believe Play Time 
Line Calendar Weather 
Graphing Puzzles, 
Manipulatives & 

Blocks Mystery 
Numeral Making 
Collections Remember 
& Replicate Math 
Memory Numerals 
Game 

Number Line Hopscotch 

Make-Believe Play Time 
Line Calendar Weather 
Graphing Puzzles, 
Manipulatives & 

Blocks 

Making Collections 
Remember & Replicate 
Math Memory 
Numerals Game 
Number Line Hopscotch 
Tallying 

• Uses concrete objects and mark 
making to solve simple addition 
and subtraction problems using 
comparative language (more than, 
fewer than, same number as) 

• Uses concrete objects to begin to 
solve simple division problems 

Make-Believe Play 
Remember & Replicate 
Puzzles, Manipulatives & 

Blocks 
Mystery Question 

Make-Believe Play 
Remember & Replicate 
Puzzles, Manipulatives & 

Blocks 
Math Memory 
Mystery Games 

Make-Believe Play 
Remember & Replicate 
Puzzles, Manipulatives & 

Blocks 
Math Memory 
Mystery Games 

Make-Believe Play 
Remember & Replicate 
Puzzles, Manipulatives & 

Blocks 
Math Memory 
Tallying 
Mystery Games 
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 Training 1 (August-October) Training 2 (October-January) Training 3 (January-March) Training 4 (March-June) 

Science– Inquiry Skills, Physical Sciences, Earth and Space Sciences, and Life Sciences 

• Manipulate a wide variety of 
familiar and unfamiliar objects to 
observe, describe and compare 
properties using appropriate 
language 

• Observe, explore, compare, 
contrast and ask questions 

• Use senses of sight, hearing, 
touch, smell and taste to explore 
environment using sensory 
vocabulary 

• Makes predictions, performs 
simple investigations and uses 
observations 

• Identifies, uses and explores 
simple tools and equipment to 
increase understanding or aid 
investigations 

Make-Believe Play 
Weather Graphing 
Puzzles, Manipulatives & 

Blocks 

Make-Believe Play 
Weather Graphing 
Puzzles, Manipulatives & 

Blocks 
Science Eyes 
Math Memory 

Make-Believe Play 
Weather Graphing 
Puzzles, Manipulatives & 

Blocks 
Science Eyes 
Math Memory 
Attribute Game 

Make-Believe Play 
Weather Graphing 
Puzzles, Manipulatives & 
Blocks 
Science Eyes 
Math Memory 
Attribute Game 

• Uses language to discuss, record 
or describe observations 

• Record observations and share 
ideas through simple forms of 
representations such as drawing 

Weather Graphing 
Share the News 
Mystery Question 

Story Lab-Learning Facts 
Share the News 
Weather Graphing 
Mystery Question 
Mystery Shape 
Science Eyes 

Story Lab-Learning Facts 
Share the News 
Weather Graphing 
Mystery Question 
Mystery Shape 
Mystery Numeral 
Science Eyes 
Venger Drawing 

Story Lab-Learning Facts 
Share the News 
Weather Graphing 
Mystery Question 
Mystery Pattern 
Science Eyes 
Venger Collage 
Tallying 
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 Training 1 (August-October) Training 2 (October-January) Training 3 (January-March) Training 4 (March-June) 

Science– Inquiry Skills, Physical Sciences, Earth and Space Sciences, and Life Sciences 

• Observe and describe animals’ 
and plants’ seasonal changes, life 
cycles, characteristics, needs and 
how natural habitats provide for 
their basic needs 

• Compares the characteristics that 
differentiate living from 
nonliving things 

• Explores physical properties of 
the world by observing and 
manipulating common objects 
and materials 

• Explores living things, their life 
cycles and habitats, 

• Explores properties of world 
around them, notices 
changes, makes predictions 

• Observes daily weather and 
seasonal changes 

• Understands change in 
environment including seasonal 
and weather changes 

Weather Graphing 
Mystery Question 
Make-Believe Play 

Story Lab-Learning Facts 
Weather Graphing 
Mystery Question 
Make-Believe Play 
Science Eyes 

Story Lab-Learning Facts 
Weather Graphing 
Mystery Question 
Make-Believe Play 
Science Eyes 

Story Lab-Learning Facts 
Weather Graphing 
Mystery Question 
Make-Believe Play 
Science Eyes 
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 Training 1 (August-October) Training 2 (October-January) Training 3 (January-March) Training 4 (March-June) 

Social Studies 

• Discuss and identify daily 
routines and classroom rules 

• Discusses classroom 
responsibilities in daily activity 

• Becomes aware of leadership 
roles and know importance of 
listening to people in leadership 
roles 

• Learn social skills 

• Understand the need for rules 

• Identifies common features in 
home and school environment 

• Creates simple representations  of 
home, school or community 

• Develops an understanding of 
self within a community 

• Identifies and exhibits qualities of 
responsible citizenship 

Make-Believe Play 
Make-Believe Play Practice 
Share the News 
Classroom Rules 
Classroom Schedule 

Make-Believe Play 
Make-Believe Play Practice 
Share the News 
Classroom Rules 
Classroom Schedule 

Make-Believe Play 
Make-Believe Play Practice 
Share the News 
Classroom Rules 
Classroom Schedule 

Make-Believe Play 
Make-Believe Play Practice 
Share the News 
Classroom Rules 
Classroom Schedule 

• Identify similarities and 
differences in personal and 
family characteristic 

• Demonstrates an emerging 
awareness and respect for 
culture and ethnicity 

• Begins to recall recent and past 
events 

• Learn how things and people 
change over time 

• Discusses and uses vocabulary 
related to time in relevant 
activities 
Learn how people affect 
environment by changing and 
protecting it 

Story Lab- Active Listening 
Story Lab-Connections 
Story Lab-Vocabulary 
Make-Believe Play 
Make-Believe Play Practice 
Share the News 

Story Lab- Active Listening 
Story Lab-Connections 
Story Lab-Vocabulary 
Story Lab-Visualization 
Story Lab-Learning Facts 
Make-Believe Play 
Make-Believe Play Practice 
Share the News 

Story Lab- Active Listening 
Story Lab-Connections 
Story Lab-Vocabulary 
Story Lab-Visualization 
Story Lab-Learning Facts 
Story Lab–Story Extensions 
Story Lab–Story Grammar 
Make-Believe Play 

Make-Believe Play Practice 
Share the News 

Story Lab- Active Listening 
Story Lab-Connections 
Story Lab-Vocabulary 
Story Lab-Visualization 
Story Lab-Learning Facts 
Story Lab–Story Extensions 
Story Lab–Story Grammar 
Story Lab–Predictions  & 

Inferences 
Make-Believe Play 
Make-Believe Play Practice 
Share the News 

• Demonstrates an ability to Story Lab-Connections Story Lab-Connections Story Lab-Connections Story Lab-Connections 
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 Training 1 (August-October) Training 2 (October-January) Training 3 (January-March) Training 4 (March-June) 

connect 

o New ideas to past experiences 
o Past experiences to present 

day circumstances 

Play Planning 
Make-Believe Play 
Make-Believe Play Practice 

Share the News 
Time Line Calendar 
Weather Graphing 
Mystery Question 

Story Lab-Learning Facts 
Play Planning 
Make-Believe Play 
Make-Believe Play Practice 
Share the News 
Time Line Calendar 
Weather Graphing 
Mystery Question 

Story Lab-Learning Facts 
Story Lab–Story Extensions 
Play Planning 
Make-Believe Play 
Make-Believe Play Practice 
Share the News 
Time Line Calendar 
Weather Graphing 
Mystery Question 
Venger Drawing 

Story Lab-Learning Facts 
Story Lab–Story Extensions 
Story Lab–Predictions  & 

Inferences Play 
Planning Make-
Believe Play 
Make-Believe Play Practice 

Share the News 
Time Line Calendar 
Weather Graphing 
Mystery Question 

• Develops understanding of space 
and geography 

• Describes how things are 
spatially related to each other, 
using words and phrases that 
indicate location and direction. 

Story Lab Activities 
Make-Believe Play 
Make-Believe Play Practice 
Remember & Replicate 

Story Lab Activities 
Make-Believe Play 
Make-Believe Play Practice 
Remember & Replicate 

Story Lab Activities 
Make-Believe Play 
Make-Believe Play Practice 
Remember & Replicate 
Math Memory 

Story Lab Activities 
Make-Believe Play 
Make-Believe Play Practice 
Remember & Replicate 
Math Memory 

• Applies basic economic concepts 
to home, school, and the 
community 

• Recognizes how technology is 
used at home, school, and the 
community 

• Identifies different types of media 
and forms of communication. 

Story Lab Activities 
Make-Believe Play 
Make-Believe Play Practice 

Story Lab Activities 
Make-Believe Play 
Make-Believe Play Practice 

Story Lab Activities 
Make-Believe Play 
Make-Believe Play Practice 

Story Lab Activities 
Make-Believe Play 
Make-Believe Play Practice 
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 Training 1 (August-October) Training 2 (October-January) Training 3 (January-March) Training 4 (March-June) 

Emotional, Social and Underlying Cognitive/Executive  Function Development 

Demonstrates developing ability to: 

o Make mental plan – plan in 

advance of action and follow 
through on plan 

o Delay gratification 
o See from another’s perspective 
o Act on purpose 
o Inhibit action in response to 

cue 

o Make efficient transitions 
between activities 

o Focus and sustain attention 
despite distractions 

o Persist in and complete a 
variety of tasks, activities 

o Be self-motivated to learn and 

challenge self 
o Regulate emotions 

Story Lab Activities 
Attention Focusing Activities 
Community Building Games 
Pretend Transitions 
Physical Self-Regulation 

Games Play 
Planning Make-
Believe Play 
Make-Believe Play Practice 
Share the News 
Message of the Day 
Time Line Calendar 
Weather Graphing 
Graphics Practice 
Buddy Reading 
Remember & Replicate 
Mystery Question 

Story Lab Activities 
Attention Focusing Activities 
Community Building Games 
Pretend Transitions 
Physical Self-Regulation 

Games Play 
Planning Make-
Believe Play 
Make-Believe Play Practice 
Share the News 
Message of the Day 
Time Line Calendar 
Weather Graphing 
Graphics Practice 
Buddy Reading 
Remember & Replicate 
Mystery Games 
I Have Who Has Colors 
Science Eyes Math 
Memory Making 
Collections Pattern 
Movement 

Story Lab Activities 
Attention Focusing Activities 
Pretend Transitions 
Physical Self-Regulation 

Games Play 
Planning Make-
Believe Play 
Make-Believe Play Practice 
Share the News 
Message of the Day 
Time Line Calendar 
Weather Graphing 
Graphics Practice 
Buddy Reading 
Remember & Replicate 
Mystery Games 
Science Eyes Math 
Memory Making 
Collections Venger 
Drawing Attribute 
Game Numerals 
Game 

I Have Who Has Games 
Number Line Hopscotch 
Pattern Movement 

Story Lab Activities 
Attention Focusing Activities 
Pretend Transitions 
Physical Self-Regulation 

Games Play 
Planning Make-
Believe Play 
Make-Believe Play Practice 
Share the News 
Message of the Day 
Write Along 
Time Line Calendar 
Weather Graphing 
Graphics Practice 
Buddy Reading 
Remember & Replicate 
Mystery Games 
Science Eyes 
Math Memory 
Making Collections 
Attribute Game 
Numerals Game 
Venger Collage 
Number Line Hopscotch 
Patterns with Manipulatives 
Pattern Movement 
I Have Who Has Games 
Elkonin Boxes I & II 
Make a Rhyme 
Take Away Sounds 
Tallying 

• Joins with other children in 
playing game with rules 

• Participates in collaborative play 
for sustained period of time 

• Demonstrates turn taking and 
cooperation 

• Interacts positively with others 

Community Building Games 
Pretend Transitions 
Physical Self-Regulation 

Games Play 
Planning Make-
Believe Play Share 
the News 

Community Building Games 
Pretend Transitions 
Physical Self-Regulation 

Games Play 
Planning Make-
Believe Play Share 
the News 

Pretend Transitions 
Physical Self-Regulation 

Games Buddy 
Reading Play 
Planning Make-
Believe Play Share 
the News 

Pretend Transitions 
Physical Self-Regulation 

Games Buddy 
Reading Play 
Planning Make-
Believe Play Share 
the News 
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 Training 1 (August-October) Training 2 (October-January) Training 3 (January-March) Training 4 (March-June) 

• Develops skills to resolve 
interpersonal conflict 

• Enjoys playing with specific other 
children in a variety of activities 

• Responds with empathy to 
children who are upset or in need 

• Shares materials when 
appropriate 

• Shows increasing ability to 
resolve conflicts 

• Uses materials with purpose 

Buddy Reading 
Remember & Replicate 

Buddy Reading 
Remember & Replicate 
Math Memory 
I Have Who Has Colors 
Science Eyes 
Making Collections 
Pattern Movement 

Buddy Reading 
Remember & Replicate 
Math Memory 
Science Eyes 
Making Collections 
Venger Drawing 
Attribute Game 
Numerals Game 

I Have Who Has Games 
Pattern Movement 
Number Line Hopscotch 
Number Follow the Leader 

Buddy Reading 
Remember & Replicate 
Science Eyes 
Math Memory 
Making Collections 
Attribute Game 
Numerals Game 
Venger Collage 

I Have Who Has Games 
Pattern Movement 

Patterns with Manipulatives 
Number Line Hopscotch 
Number Follow the Leader 
Elkonin Boxes I 
Elkonin Boxes II 

• Develops self concept; aware of 
own preferences 

• Demonstrates increasing 
independence in wide range of 
activities 

• Chooses to participate in 
increasing variety of experiences 

• Develops representational  and 
symbolic thinking skills 

Story Lab-Active Listening 
Story Lab-Connections 
Play Planning 
Make-Believe Play 
Share the News 
Mystery Question 

Story Lab- Active Listening 
Story Lab-Connections 
Story Lab-Learning Facts 
Play Planning 
Make-Believe Play 
Share the News 
Mystery Question 

Story Lab- Active Listening 
Story Lab-Connections 
Story Lab-Learning Facts 
Story Lab–Story Extensions 
Play Planning 
Make-Believe Play 
Share the News 
Mystery Question 
Venger Drawing 

Story Lab- Active Listening 
Story Lab-Connections 
Story Lab-Learning Facts 
Story Lab–Story Extensions 
Story Lab–Story Grammar 
Play Planning 

Make-Believe Play 
Share the News 
Mystery Question 
Venger Collage 
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 Training 1 (August-October) Training 2 (October-January) Training 3 (January-March) Training 4 (March-June) 

Physical Development – Fine and Gross Motor, Health and Safety 

Gross Motor 

• Moves body with balance and 
control 

• Develops stamina and flexibility 

• Coordinates body movements to 
perform simple tasks 

• Builds awareness of 
directionality and position in 
space 

• Develops large muscle strength 
and coordination 

• Alternates left and right side of 
body and crosses midline 

Community Building Games 
Pretend Transitions 
Physical Self-Regulation 

Games 
Outdoor Play Block 

Community Building Games 
Pretend Transitions 
Physical Self-Regulation 

Games 
Pattern Movement 
Outdoor Play Block 

Pretend Transitions 
Physical Self-Regulation 

Games 

Pattern Movement Number 
Line Hopscotch Number 
Follow the Leader Outdoor 
Play Block 

Pretend Transitions 
Physical Self-Regulation 

Games 

Pattern Movement Number 
Line Hopscotch Number 
Follow the Leader Elkonin 
Boxes I 
Outdoor Play Block 

Fine Motor 

• Performs fine-motor tasks that 
require small muscle strength 
and control 

• Uses a variety of tools and 
materials to strengthen hand 
grasp, flexibility and 
coordination 

• Uses eye-hand coordination to 
perform fine-motor tasks 

• Builds finger dexterity and uses 
thumb/forefinger  in pincer 
grasp 

Play Planning Make-
Believe Play Remember 
& Replicate Puzzles, 
Manipulatives & 

Blocks 
Graphics Practice 

Play Planning Make-
Believe Play Graphics 
Practice Remember & 
Replicate Puzzles, 
Manipulatives & 

Blocks 
Making Collections 
Science Eyes 

Story Lab-Learning Facts 
Story Lab–Story Extensions 
Play Planning 

Make-Believe Play 
Graphics Practice 
Remember & Replicate 
Puzzles, Manipulatives & 

Blocks Science 
Eyes Making 
Collections Venger 
Drawing Numerals 
Game 

Story Lab-Learning Facts 
Story Lab–Story Extensions 
Story Lab–Story Grammar 
Play Planning 
Make-Believe Play 
Write Along 
Graphics Practice 
Remember & Replicate 
Puzzles, Manipulatives & 

Blocks 
Science Eyes 
Making Collections 
Numerals Game 
Venger Collage 
Elkonin Boxes II 
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 Training 1 (August-October) Training 2 (October-January) Training 3 (January-March) Training 4 (March-June) 

Personal Health and Safety 

• Performs some self-care tasks 
independently 

• Practices personal hygiene and 
strategies to promote 
cleanliness 

• Discusses and follows 
appropriate safety procedures 

• Discusses strategies to prevent 
injury and what to do when hurt 

• Talks about common symptoms 
of illness and what to do when 
not feeling well 

• Discusses nutritious meals and 
sneaks, and topics related to 
nutrition 

• Discusses tooth care and dental 
health 

Story Lab Activities 
Make-Believe Play 
Make-Believe Play Practice 
Share the News 
Classroom Rules 

Story Lab Activities 
Make-Believe Play 
Make-Believe Play Practice 
Share the News 
Classroom Rules 

Story Lab Activities 
Make-Believe Play 
Make-Believe Play Practice 
Share the News 
Classroom Rules 

Story Lab Activities 
Make-Believe Play 
Make-Believe Play Practice 
Share the News 
Classroom Rules 
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Preschool Standards/CCCS Tools of the Mind activities with explanation 

SOCIAL/EMOTIONAL DEVELOPMENT 

Standard 1. Children demonstrate self- 

confidence. 

In the Vygotskian approach to teaching, teachers aim instruction inside the child‘s current ZPD (Zone of 

Proximal development) to make it most effective. All Activities are multi-level, so they can be adjusted 

upwards or downwards depending on the individual child‘s ZPD. This concept directly impacts the child‘s 

level of self -confidence. The Tools program uses External mediation as tactics to help children gain control 

over their own behavior. As children learn how to use mediators, they no longer need to rely on adult control of 

their behavior; instead they are able to act on purpose. The Tools program also recognizes motivational 

qualities and socio-emotional skills as necessary prerequisites for developing self- confidence. 

0.0.1 Express individuality by making 

independent decisions about which materials 

to use. 

Buddy Reading, Play Planning, Make Believe Play, Free choice, Story Labs, Science Eyes offer 

opportunities for children to express individuality and make independent decisions about which materials to 

use. 

For example, during Buddy reading, the children may independently choose books from a variety of different 

book bins. 

0.0.2 Express ideas for activities and initiate 

discussions. 

Play Planning, Make Believe Play, Free choice, Story Labs, Science Eyes, Venger drawing offer 

opportunities for children to express ideas for activities and initiate discussions.  

For example, during Venger drawing teachers help children plan and discuss various ways to incorporate a 

geometric shape into a drawing. Children use geometric terms and positional vocabulary brainstorming 

possibilities from multiple perspectives. The children then verbalize a plan for their drawing and create a 

unique representation incorporating a geometric shape. 

0.0.3 Actively engage in activities and 

interactions with teachers and peers. 

Play Planning, Make Believe Play, Free choice, Story Labs, Science Eyes, Venger drawing offer 

opportunities for children to initiate discussions and actively engage in activities and interactions with peers 

and adults. 

For example, during Make Believe Play, the teacher brainstorms with the children to elicit ideas for the props, 

roles and actions. There is also direct scaffolding of communication amongst peers during this time. During 

Share the News, the children share their responses related to a topic with a peer. As the year progresses, the 

teacher introduces more complex topics for discussion, including emotions (labeling and talking about them), 

play themes, social problem solving, reflecting on rules and their meaning, and giving and receiving 

compliments. Also, Science Eyes provides students with the opportunity to observe, question and compare the 

environments in which students live, how things work, and causal relationships.  

0.0.4 Discuss their own actions and efforts. Play Planning, Make Believe Play, Free choice, Story Labs, Science Eyes, Venger drawing offer 

opportunities for children to discuss their own actions and efforts. The teachers continuously prompt questions 

that encourage children to describe their actions and efforts. 

For example, during Make Believe Play, the teacher may ask, ―Joseph will you tell/show Maria how you 

scanned the item for the customer?‖ 
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Preschool Standards/CCCS Tools of the Mind activities with explanation 

SOCIAL/EMOTIONAL DEVELOPMENT 

Standard 2. Children demonstrate self- 

direction. 

The structure and predictability of the Daily Routine provide children a basis for children‘s success with self- 

direction. External mediation assists children to move through classroom routines and activities with 

minimal teacher direction and transition easily from one activity to the next. Within each theme, various roles 

and responsibilities are addressed during Story Labs and Share the News and are revisited, generalized and 

expanded upon during Make Believe Play. 

0.2.1 Make independent choices and plans 

from a broad range of diverse interest 

centers. 

A Tools classroom is structured around the six major centers: Literacy, Housekeeping/Dramatic Play, 

Science/Sensory, Blocks, Art/Fine Motor, Math/Manipulatives/Table Toys 

Make Believe Play is the centerpiece of the Curriculum. The make believe play elements (props, roles, 

settings) are layered on top of the traditional centers materials. This Make Believe Play layer changes with 

themes every 3-5 weeks. A Tools program inherently offers ample daily opportunities for the children to make 

independent choices from a broad range of diverse interest centers. 

0.2.2 Demonstrate self-help skills (e.g., 

clean up, pour juice, use soap when washing 

hands, put away belongings). 

The children are encouraged to develop self-help skills throughout the day. As they arrive they are encouraged 

to put away their belongings by themselves and be responsible for them. During snack or lunch times, they are 

encouraged to wash hands, get their snacks out of their bags and cleanup after that.  

Mystery Games, Buddy Reading, Play Planning, Make Believe Play the children learn to develop different 

self- help skills. For example, during Play Planning, by Training 3 (January–March), teachers begin to transfer 

responsibility for the Center Choice process over to the children. By Training 4 (March–June), children have 

responsibility for most of the steps of the Center Choice process –– passing out the paper, markers, Sound 

Maps, and clothespins. 

0.2.3 Move through classroom routines and 

activities with minimal teacher direction and 

transition easily from one activity to the 

next. 

Children are encouraged to move through classroom routines and activities with minimal teacher direction 

and transition easily from one activity to the next. External mediators assist these transitions. For instance, the 

daily schedule, with picture icons is posted and the children are able to anticipate and prepare for the 

activities planned for the day.  The use of finger plays and/or songs during transitions is also stressed.  

0.2.4 Attend to tasks for a period of time. Tools activities are built around certain tactics like external mediation and shared experience that lead to 

children to strengthen and achieve attention and focus. All activities including Make Believe Play, Buddy 

Reading, Story labs, Making Collections and other Math games, and Science Eyes have embedded 

external mediation and shared experience that help children to attend to tasks for a set period of time. For 

instance, the goal of deep engagement in Make Believe play is gradually achieved through use of role and 

action props/cards. This shared experience provides a time for voluntary compliance to stay engaged in the 

play and language interaction with peers and teachers. 
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Preschool Standards/CCCS Tools of the Mind activities with explanation 

SOCIAL/EMOTIONAL DEVELOPMENT 

Standard 3. Children identify and express feelings. The Tools curriculum supports and stresses social emotional development as a prerequisite for 

cognitive development and school readiness. 

0.3.1 Recognize and describe a wide range of 

feelings, including sadness, anger, fear, and 

happiness. 

Share the News, Play Planning, Make Believe Play and Character Empathy Story Lab are 

specifically designed to help children with identifying, labeling and anticipating emotions so that they 

can gain an understanding of the same. In Share the News, the teacher introduces a topic for the day‘s 

discussion and children discuss the topic with a partner. The topics for this activity relate to 

understanding emotions, emotion recognition and social problem solving. For example, during Share 

the News the question could be, ―What makes you grumpy? How does your face look when you are 

grumpy?‖ During Play Planning the teachers help them anticipate emotions by telling them explicitly 

what to expect, ― Remember, you are first today, that means you will be last tomorrow.‖ 

During Make Believe Play children extend their play by introducing story problems and taking it on an 

emotional terrain. Story Lab- Character Empathy encourages children to think about feelings by 

listening to the story and empathizing with the characters — feeling what they feel. 

0.3.2 Empathize with feelings of others (e.g., get a 

blanket for a friend and comfort him/her when 

he/she feels sad). 

Share the News, Play Planning, Make Believe Play and Character Empathy Story Lab are 

specifically designed to help children develop a feeling of empathy. For example, Story Lab- Character 

Empathy encourages children to think about feelings by listening to the story and empathizing with the 

characters — feeling what they feel. 

0.3.3 Channel impulses and negative feelings, 

such as anger (e.g., taking three deep breaths, 

using calming words, pulling self out of play to 

go to ―safe spot‖ to relax, expressive activities). 

Share the News, Play Planning, Make Believe Play and Character Empathy Story Lab are 

specifically designed to help children with social- emotional self-regulation. For example, during Share 

the News questions related to resolving social conflicts, the children may be asked, ―What will you do 

if your friend was playing with your favorite toy?‖ The children are also encouraged to think of 

multiple ways, as there can be more than one answer. 
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Preschool Standards/ CCCS Tools of the Mind activities with explanation 

SOCIAL/EMOTIONAL DEVELOPMENT 

Standard 4. Children exhibit positive interactions 

with other children and adults. 

At the beginning of the year, Community Building activities such as I Have - Who Has Names and 

Name Games are a primary focus in a Tools classroom. Such activities lead to more positive 

interactions between children as they refer to each other by name, feeling that they are becoming 

friends. Through the structure of centers and various activities, the aim is that each child be partnered 

with every child in the class. The goal is building relationships with all classmates to create a warm, 

cooperative community of learners. 

0.4.1 Engage appropriately with peers and teachers 

in classroom activities. 

All partner or group activities (e.g. Make Believe Play, Share the News, Buddy Reading) have 

been specifically designed to support positive peer interaction through the use of external mediation and 

specific guidance (scaffolding) from the teacher. The scaffolds embedded into Share the News and 

Buddy Reading support turn taking and ensure that each child has an opportunity to express herself or 

himself. Make Believe Play is designed so children interact with peers, act positively with all of the 

children and include them in play. We want children to talk to and get to know all of the children in the 

group. In addition, since all activities are shared experiences, children learn to attend to their peers‘ 

needs, help each other, and share ideas. 

0.4.2 Demonstrate socially acceptable behavior for 

teachers and peers (e.g., give hugs, get a tissue, sit 

next to a friend/teacher, hold hands). 

In a Tools Classroom, with regard to classroom management, there is an emphasis on the positive. 

Stating what to do and providing clarification and practice on what this means. There is a use o f Tactics 

to teach self-regulation and use of ―rules‖ to manage behavior. If teachers change behavior by getting it 

started the right way before the activity begins instead of teachers rectifying the behavior after it has 

happened and reprimanding them. Tools teachers have a positive affective tone: 

a. We say what to do. ―Sit like me‖ - where we use a teacher as the model or a mediator as a model 

but not another child. ―What we are going to do is to find a spot to sit‖ (Using the Share the News 

mediator). 

b. We use finger plays and songs to gather attention and not redirecting behavior. ―Everyone do this 

with me.‖  ―Josh, can you do this like me?‖ 

c. Provide practice. ―We want to sit like this, like me. Are we all doing that? Check yourself.‖ 

This provides a strong framework for socially acceptable behavior. 

0.4.3 Say ―thank you,‖ ―please,‖ and ―excuse me.‖ In a Tools classroom, teacher acts as a model or a mediator and children learn to use these words. Make 

Believe Play offers opportunities where the children need to negotiate for roles, props; they learn to use 

these words. Story- Labs: Active Listening, Connections may help reinforce the use of these words. 

For instance, the teacher may read, ―Time to say, Please‖ by Mo Willems and have them think about the 

importance of using these words and make connections to themselves and/or others.  
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0.4.4 Respect the rights of others (e.g., ―This painting 

belongs to Carlos.‖) 

Tools classrooms reflect a sense of community where children are being respectful towards each other. 

Tools activities like Share the News, Play Planning, Make Believe Play, and Story Labs offer 

opportunities to children to learn to be respectful and responsible for their behavior. For instance,  

during play planning, we use the center choice list as a mediator and the children are encouraged to 

follow along the list waiting for their turn. This shows social emotional self-regulation; that they respect 

the rights of others. 

0.4.5 Express needs verbally or nonverbally to 

teacher and peers without being aggressive (e.g., ―I 

don‘t like it when you call me dummy. Stop!‖). 

All activities are designed such that children work together and help each other. Children learn when 

they can solve a problem themselves and when they need an adult‘s support. With adul t scaffolding, 

learns to use words to express anger (e.g., ―I don‘t like it when you push me‖) and to use words to 

propose solutions to problems (e.g., ―I‘ll play with those, you play with these‖). Activities such as 

Buddy Reading specifically build the capacity to take turns in talking and listening. During Play 

Planning children are encouraged to negotiate potential conflict before beginning to play (e.g. who is 

going to wear the princess costume first). When conflicts do arise teachers support students in using 

language to discuss potential solutions in appropriate ways. Make Believe Play also provides an 

opportunity for children to resolve social problems within the context of play beyond what they might 

experience in their daily lives. For example, a play scenario might include a driver getting a flat tire and 

is late for a delivery. Share the News offers opportunities to practice labeling and talking about 

emotions and feelings — the beginning of emotion recognition and emotional regulation. As the year 

progresses, Share the News grows with the children. Teachers introduce new and more complex topics 

for discussion including emotions (labeling and talking about them), play themes, social problem 

solving, reflecting on the rules and their meanings, and giving and receiving compliments. 
0.4.6 Demonstrate verbal or nonverbal problem- 

solving skills without being aggressive (e.g., talk 

about a problem and related feelings and negotiate 

solutions). 

Share the News offers opportunities to children where they practice labeling and talking about 

emotions and feelings — the beginning of emotion recognition and emotional regulation. 

As the year progresses, Share the News grows with the children. Teachers introduce new and more 

complex topics for discussion including emotions (labeling and talking about them), play themes, social 

problem solving, reflecting on rules and their meaning, and giving and receiving compliments . For 

instance, the teacher may introduce a conflict resolution scenario like, ― If your friend keeps asking to 

play with your toy, but you still want to play with it. What will you do?‖ Or ― If you see a friend 

grabbing a toy from another friend, what will you do?  During Play Planning children are encouraged 

to negotiate potential conflict before beginning to play (e.g. who is going to wear the princess costume 

first). When conflicts do arise teachers support students in using language to discuss potential solutions 

in appropriate ways. Make Believe Play also provides an opportunity for children to resolve social 

problems within the context of play beyond what they might experience in their daily lives. For 

example, a play scenario might include a driver getting a flat tire and is late for a delivery.  
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Standard 5. Children exhibit pro-social behavior 

0.5.1. Play independently and cooperatively in pairs 

and small groups 

All activities are designed as partner or group activities where the teacher supports the development of 

cooperation. During Make Believe Play, children have the opportunity to engage in mature pretend 

play that requires cooperation (i.e., play that has roles, sustains a theme, accepts, changes in themes, 

etc.) with peers. Play Planning prior to play offers the opportunity to plan with peers, share and then 

explore with their new play ideas. During Share the News, Story Lab, Buddy Reading, and Make 

Believe Play, children can discuss and exchange emotions and feelings. In addition, since all activities 

are shared activities, children learn to attend to their peers‘ needs, help each othe r, and share ideas. 

0.5.2 Engage in pretend play. The Make Believe Play Center Block is the centerpiece of the Tools of the Mind preschool program. It 

is a 45–60 minute uninterrupted block when children engage in intentional make-believe play. During 

this time block, children plan their play, engage in play together, and clean up. Teachers scaffold Play 

Planning and play development, helping children become deeply engaged in play with one another, 

developing ever more mature stages of play. 

0.5.3 Demonstrate how to enter into play children 

are already involved in play. 

Make Believe Play offers the opportunity to discuss various objects, props and/or ideas that are 

relevant to play. Children assume available roles and negotiate switching roles. The inherent  

motivating nature of the play helps children to learn to negotiate and voluntarily comply to enter and 

stay in play. The role props and play boards serve as mediators to ascertain which roles are available. 

Language plays a key role and children are encouraged to interact freely in order to come to an 

agreement in order to sustain play. 

0.5.4 Take turns. Tools activities are based on the tactics of Shared Learning. The activities including Buddy Reading, 

Play Planning, Make Believe Play and Math Games including Making Collections, Numerals 

game, I Have- Who Has games, Math Memory, Patterns with Manipulatives, Attribute Game, 

Tallying all offer opportunities to children to learn to take turns by using external mediation.  

For instance, in Making Collections, one child with the ―Hand‖ counts out a collection of counters to 

match the number of objects pictured on a card. The other child with the ―Check‖ checks the accuracy 

of the first child‘s counting by placing the objects onto the pictures on the card, using  one-to-one 

correspondence to determine whether the quantity of the collection is correct. The checker tells the 

other child when there are too many or too few, and the counter corrects the mistake. Then the children 

trade roles. 

0.5.5 Demonstrate understanding the concept of 

sharing by attempting to share. 

All activities are shared activities and children learn to attend to their peers‘ needs, help each other, and 

share. For instance, during Make Believe Play children learn to share props, agree to switch roles to 

sustain play. 
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Preschool Standards/ CCCS Tools of the Mind activities with explanation 

VISUAL AND PERFORMING ARTS 

Standard 1.1 Children express themselves and develop an appreciation of creative movement and dance. 

CCCS 1.3 Performance -All students will synthesize those skills, media, methods, and technologies appropriate to creating, performing, and/or prese nting 

works of art in dance, music, theatre, and visual art. Strand A. Dance: Creative movement/dance is a means of self-expression. CCCS 1.4 Aesthetic 

Responses & Critique Methodologies: All students will demonstrate and apply an understanding of arts philosophies, judgment, and analysis to works of art 

in dance, music, theatre, and visual art. Strand A. Aesthetic Responses: Each arts discipline offers distinct opportunities to observe, experience, interpret, 

appreciate, and respond to works of art and beauty in the everyday world. NOTE: By the end of preschool, all students attain foundational skills that progress 

toward BASIC LITERACY in CREATIVE MOVEMENT AND DANCE, MUSIC, DRAMATIC PLAY AND STORYTELLING, and VISUAL ART.  

1.1.1 / 1.3.P.A.1 Move the body in a variety of ways, 

with and without music. 

Physical self-regulation games and songs (Freeze Games, Pattern Movement, Number Follow the 

Leader, Mouse Trap, Mr. Wolf, movement songs), Attention focusing activities (finger plays, songs, 

Do What I Do), Pretend Transitions and Community Building Activities (Name Game chants) offer 

opportunities for children to move their bodies in a variety of ways, with and without music. 

For example, in Mouse Trap, played outdoors or in an open area, some children are ―mice‖ and others 

play the role ―trap.‖ Children who are pretending to be the mice eat cheese inside the trap while music 

plays and have to ignore the trap, which is ready to spring. When the music stops, the mice have to run 

away to safety on-purpose. In Freeze games, the teacher holds up a new card each time the music 

stops. The children dance while the music is on, looking the new pose, and freeze in the pose when the 

music stops. 

1.1.2 / 1.3.P.A.2 Respond to changes in tempo and a 

variety of musical rhythms through body 

movement. 

Physical Self-Regulation Games, Graphics Practice, Community Building Activities, Attention 

Focusing Activities offer opportunities for children to respond to changes in tempo and a variety of 

musical rhythms through body movement. For example, in Graphics Practice children learn to match 

the pace of making their marks on dry erase boards to different tempos of music. 

1.1.3/ 1.3.P.A.3 Participate in simple sequences of 

movements. 

Physical self-regulation games and songs (Freeze Games, Pattern Movement, Number Follow the 

Leader, Mouse Trap, Mr. Wolf, movement songs), Attention focusing activities (finger plays, songs, 

Do What I Do), Pretend transitions and Community Building Activities (Name Game chants, I 

Have–Who Has? Names) offer opportunities for children to participate in simple sequences of 

movements. 

1.1.4/ 1.3.P.A.4 Define and maintain personal 

space, concentration, and focus during creative 

movement/dance performances. 

Children are offered opportunities to participate in a variety of dance activities (e.g. Freeze Game) on a 

daily basis. In addition, Physical Self-Regulation Games, Pretend Transitions, Attention Focusing 

Activities, and Community Building Activities provide children with opportunities to learn to use 

their hands and fingers to make specific gestures and motions that represent the actions in the songs.  
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Preschool Standards/ CCCS Tools of the Mind activities with explanation 

VISUAL AND PERFORMING ARTS 

1.1.5/ 1.3.P.A.5 Participate in or observe a variety 

of dance and movement activities accompanied by 

music and/or props from different cultures and 

genres. 

Physical Self-Regulation Games, Pretend Transitions, Attention Focusing Activities, and 

Community Building Activities can all provide children with opportunities to hear and move to music, 

and utilize props from various genres and cultures. 

1.1.6/ 1.3.P.A.6 Use movement/dance to convey 

meaning around a theme or to show feelings. 

Attention focusing activities (finger plays, songs, Do What I Do), and Community Building 

activities offer opportunities for children to use movement to convey meaning and are encouraged to 

engulf the children within the theme. Movements encouraging the play theme and showing feelings 

can be linked to Make Believe Play Practice. During Pretend Transitions, children are encouraged 

to create imaginative movements to reflect the feelings, animals, and ideas (e.g., a rain storm or 

butterfly flutter). 

1.1.7/ 1.4.P.A.1 Describe feelings and reactions in 

response to a creative movement/dance 

performance. 

Children listen to and respond to music and movement during the Freeze Game and Graphics 

Practice. Children are offered opportunities to participate in a variety of dance activities (e.g. Freeze 

Game) on a daily basis. In addition, Physical Self-Regulation Games, Pretend Transitions, 

Attention Focusing Activities, and Community Building Activities provide children with 

opportunities to learn to use their hands and fingers to make specific gestures and motions that 

represent the actions in the songs. Share the News can provide a way of linking a discussion of 

feelings/reactions/response to a creative experience. 

1.1.8/1.4.P.A.5 Begin to demonstrate appropriate 

audience skills during creative movement and dance 

performances. 

Field trips and special school assemblies, etc. are suggested as a part of building play themes in which 

children practice being an audience. Make Believe Play Practice offers a daily practice for children to 

become the audience and practice looking, listening and appropriate participation skills.  

Standard 1.2 Children express themselves through and develop an appreciation of music. 

CCCS 1.3 Performance - Strand B. Music: Creating and performing music provides a means of self-expression for very young learners. CCCS 1.4 

Aesthetic Responses & Critique Methodologies: All students will demonstrate and apply an understanding of arts philosophies, judgment, and analysis to 

works of art in dance, music, theatre, and visual art. Strand A. Aesthetic Responses: Each arts discipline offers distinct opportunities to observe, experience, 

interpret, appreciate, and respond to works of art and beauty in the everyday world. NOTE: By the end of preschool, all students attain foundational skills that 

progress toward BASIC LITERACY in CREATIVE MOVEMENT AND DANCE, MUSIC, DRAMATIC PLAY AND STORYTELLING, and VISUAL 

ART. 

1.2.1/ 1.3.P.B.1 Sing a variety of songs with 

expression, independently and with others. 

Physical self-regulation games and songs (Freeze Games, movement songs), Attention focusing 

activities (finger plays, songs, Do What I Do), and Community Building Activities (Name Game 

chants) offer opportunities for children to sing a variety of songs with expression, independently and 

with others. 

In a Tools program, poems, songs and finger plays are used to get students‘ attention and participation 

before starting a Tools activity and during transitions between activities. Students gradually learn to 

recite an inventory of these from memory. 
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Preschool Standards/ CCCS Tools of the Mind activities with explanation 

VISUAL AND PERFORMING ARTS 

1.2.2/ 1.3.P.B.2 Use a variety of musical instruments 

to create music alone and/or with others, using 

different beats, tempos, dynamics, and interpretations. 

Musical instruments can be utilized and layered during any of the above activities. Music using a variety of 

instruments, tempos, dynamics, etc. is used as a part of Graphics Practice. Depending on the 

classroom‘s resources musical instruments and rhythm instruments can be incorporated in Pattern 

Movement, Attention Focusing Activities, And Physical Self-Regulation Games. Suggestions are 

provided in the manual. 

1.2.3/ 1.3.P.B.3 Clap or sing songs with repetitive 

phrases and rhythmic patterns. 

Physical self-regulation games and songs (movement songs), Attention focusing activities (finger 

plays, songs, Do What I Do), Pretend transitions and Community Building Activities (Name Game 

chants) offer opportunities for children to clap or sing songs with repetitive phrases and rhythmic 

patterns. In Make Believe Play, theme-related, ordinary phrases can be turned into chants or songs. For 

example, during Grocery theme we may sing ― We‘re going to a store… yes we are‖,  ― We‘re going to 

a store… yes we are.‖ 

1.2.4/ 1.3.P.B.4 Listen to, imitate, and improvise 

sounds, patterns, or songs. 

Physical self-regulation games and songs (Freeze Games, Pattern Movement, Number Follow the 

Leader, movement songs), Attention focusing activities (finger plays, songs, Do What I Do), offer 

opportunities for children to listen to, imitate, and improvise sounds, patterns or songs.  

For example, in Pattern movement, children act out patterns by translating the pattern into actions. 

Movements and patterns become more and more complicated as the year progresses.  

1.2.5 / 1.3.P.B.5 Participate in and listen to music 

from a variety of cultures and times. 

Make Believe Play offers opportunities where children can include a variety of cultural elements and music 

from various periods in time. An example would be in the theme ‗Family‘, there can be various music 

playing to represent different cultures/families. During Story Lab and Buddy Reading, teachers and 

children can learn about music and dance from different cultures. Teachers also invite community 

members to share their musical traditions and explain their purpose in their culture. 

1.2.6/ 1.3.P.B.6 Recognize and name a variety of 

music elements using appropriate music vocabulary. 

Teachers label the various genres of music used in Graphics Practice. 

1.2.7/ 1.4.P.A.2 Describe feelings and reactions in 

response to diverse musical genres and styles. 

Children listen to and respond to music and movement during the Freeze Game and Graphics 

Practice. 

1.2.8/1.4.P.A.6 Begin to demonstrate appropriate 

audience skills during recordings and music 

performances. 

During all Story Lab activities, children are tasked to listen with a purpose, but Story Lab-Active 

Listening specifically focuses on developing this skill 
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Standard 1.3 Children express themselves through and develop an appreciation of dramatic play and storytelling .  CCCS 1.3 Performance -  Strand C. 

Theatre: Dramatic play provides a means of self-expression for very young learners. CCCS 1.4 Aesthetic Responses & Critique Methodologies: All students 

will demonstrate and apply an understanding of arts philosophies, judgment, and analysis to works of art in dance, music, theatre, and visual art. Strand A. 

Aesthetic Responses: Each arts discipline offers distinct opportunities to observe, experience, interpret, appreciate, and respond to works of art  and beauty in the 

everyday world. NOTE: By the end of preschool, all students attain foundational skills that progress toward BASIC LITERACY in CREATIVE MOVEMENT 

AND DANCE, MUSIC, DRAMATIC PLAY AND STORYTELLING and VISUAL ART. 

1.3.1/ 1.3.P.C.1 Play roles observed through life 

experiences (e.g., mom/dad, baby, firefighter, police 

officer, doctor, mechanic). 

During Make Believe Play children have the opportunity to engage in pretend play and assume roles 

that are observed through life experiences. The first theme recommended is the Family theme in  

order to have them role-play the familiar roles and those that that are connected to their lives. A child 

may plan, ― I am going to be the mommy and give the baby a bath.‖ 

1.3.2/ 1.3.P.C.2 Use memory, imagination, creativity, 

and language to make up new roles and act them out. 

During Make Believe Play, children have the opportunity to engage in mature pretend play (i.e., play 

that has roles, sustains a theme, include multiple scenarios, includes interaction between the roles, 

etc.) Students draw from literature and create scenario problems/emotional terrain in their 

dramatization. Teachers scaffold for the vocabulary and role speech. The children are provided props 

and materials to promote children‘s active participation in dramatic play and storytelling (e.g., dress - 

up clothes, objects from different cultures, storybooks, flannel boards, puppets), and rotated on a 

regular basis by theme. Story Lab-Story Grammar and Story Extensions provide students with 

opportunities to recall and retell stories as well as to re-create stories with their own ideas. 

1.3.3/ 1.3.P.C.3 Participate with others in dramatic play, 

negotiating roles and setting up scenarios using costumes 

and props. 

During Make Believe Play, which is essentially a shared experience, children have the opportunity to 

participate with others in dramatic play, plan and negotiate roles and set up scenarios using the role 

and action props. For example, children may agree together to play a specific scenario:  

Joanna wants to be the ambulance driver; Rosa wants to be the garage mechanic. They want to play 

together, but they each want to play different things. Rosa says, ―Let‘s pretend that you are driving 

your ambulance and you get a flat tire and then you have to come to the garage.‖ Joanna says, ―OK, 

and then when I‘m at the garage, someone gets hurt and so I have to bandage their arm because it 

broke.‖ 

1.3.4/ 1.3.P.C.4 Differentiate between fantasy/pretend 

play and real events. 

During Make Believe Play the children can explore and extend their imagination as well as make 

comparisons between their fantasy play and real events. 

1.3.5/ 1.3.P.C.5 Sustain and extend play during 

dramatic play interactions (i.e., anticipate what will 

happen next). 

The Make Believe play is characterized by its extended timeframe. Mature players become so deeply 

immersed and engaged in play that they can keep themselves active in play for an unlimited amount 

of time. They can stay in the play theme for hours, and then continue the same play theme the next 

day, picking up where they left off. The teachers scaffold play by introducing story problems 

/characters. 
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1.3.6/ 1.3.P.C.6 Participate in and listen to stories and 

dramatic performances from a variety of cultures and 

times. 

Story Labs- Active Listening, Connections and Story Grammar provide opportunities for 

children to experience storytelling and/or performances from multiple cultures (e.g., by peers, family 

members, or professional artists in the classroom) and encourage children to observe, listen, and 

respond. Make Believe play is supported by providing props that represent diversity. 

1.3.7/ 1.4.P.A.3 Describe feelings and reactions and 

make increasingly informed responses to stories and 

dramatic performances. 

Share the News, Play Planning, Make Believe Play and Character Empathy Story Lab are 

specifically designed to help children learn to cooperate and practice self-regulation skills, such as 

managing emotions, focusing attention, solving problems, and developing a feeling of empathy.  

Story Lab- Character Empathy encourages children to think about feelings by listening to the story 

and empathizing with the characters — feeling what they feel. 

1.3.8/ 1.4.P.A.7 Begin to demonstrate appropriate 

audience skills during storytelling and performances. 

Story Lab- Story Grammar provides opportunities to purposefully remember and answer different 

types of questions about characters and story events. 

Standard 1.4 Children express themselves through and develop an appreciation of the visual arts (e.g., painting, sculpting, and drawing. CCCS 1.3 

Performance - Strand D. Visual Art: Each art medium has its own materials, processes, skills, and technical application methods. CCCS 1.4 Aesthetic 

Responses & Critique Methodologies: All students will demonstrate and apply an understanding of arts philosophies, judgment, and analysis to works of art in 

dance, music, theatre, and visual art. Strand A. Aesthetic Responses: Each arts discipline offers distinct opportunities to observe, experience, interpret, 

appreciate, and respond to works of art and beauty in the everyday world. NOTE: By the end of preschool, all students attain foundational skills that progress 

toward BASIC LITERACY in CREATIVE MOVEMENT AND DANCE, MUSIC, DRAMATIC PLAY AND STORYTELLING, and VISUAL ART 

1.4.1/ 1.3.P.D.1 Demonstrate the safe and appropriate 

use and care of art materials and tools. 

A Tools classroom provides children with access to a variety of developmentally appropriate art 

materials (e.g., crayons, paint, clay) and emphasizes open-ended, process-oriented activities (e.g., the 

teacher provides children with watercolor paints, paper, and brushes and encourages them to paint 

rather than to all make a dinosaur puppet with the same materials).  

1.4.2/ 1.3.P.D.2 Create two- and three-dimensional 

works of art while exploring color, line, shape, form, 

texture, and space. 

Children create props out of a variety of open-ended materials to support the Make Believe Play 

Theme. For example, they may make a hair dryer or pepper shaker with a paper tube.  

1.4.3/ 1.3.P.D.3 Use vocabulary to describe various art 

forms (e.g., photographs, sculpture), artists (e.g. 

illustrator, sculptor, photographer) and elements in the 

visual arts. 

During Free choice or during the Make Believe Play children may be introduced to vocabulary used 

in the visual arts (e.g., line, color, shape, sculpture, collage). Children learn this through hands-on 

activities and explorations, instead of during teacher-directed large-group activities. 
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1.4.4/ 1.3.P.D.4 Demonstrate a growing ability to 

represent experiences, thoughts, and ideas through a 

variety of age-appropriate materials and visual art media 

using memory, observation, and imagination. 

Children create props out of a variety of open-ended materials to support the Make Believe Play 

Theme. For instance, they may make a hair dryer or pepper shaker with a paper tube. 

For Vygotskians, writing actually begins with drawing. Drawing is considered the direct prerequisite 

to writing. Children begin by symbolically representing their ideas on paper—that is, the drawing of 

speech happens first. The writing tools, art materials are made available in each center so that the 

children can represent their experiences and thoughts, and ideas easily. For instance, in order to 

indicate that the store is closed, a child may just make up a sign and post it. 

The goal of the scaffolds (i.e., external mediators) embedded into each activity is to intentionally 

support children‘s transition from concrete three- dimensional representations, through two- 

dimensions, and into understanding symbolic representations (e.g., Freeze game, Buddy Reading, 

Share the News, and Math Games.) 

1.4.5/ 1.3.P.D.5 Demonstrate planning, persistence, and 

problem-solving skills while working independently, or 

with others, during the creative process. 

The daily Play planning process allows the child to demonstrate planning and persistence.  Through 

this process, the teacher continuously scaffolds problem-solving skills. This process is highly 

individualized but also is constructed as a shared experience. The Make Believe Play and Free choice 

offers opportunities to teachers to observe and encourage children‘s approaches to learning during the 

process of creation, including initiative, curiosity, problem-solving, and especially persistence (e.g., 

―You worked so carefully for a long time to figure out how to make that castle with blocks. 

1.4.6/ 1.3.P.D.6 Create more recognizable 

representations as eye-hand coordination and fine-motor 

skills develop. 

For Vygotskians, writing actually begins with drawing. Drawing is considered the direct prerequisite 

to writing. Children begin by symbolically representing their ideas on paper—that is, the drawing of 

speech happens first. During Play Planning, through scaffolded writing the children move from a 

scribble to a crude picture, then a picture with details. 

1.4.7/ 1.4.P.A.4 Describe feelings and reactions and 

make increasingly thoughtful observations in response to 

a variety of culturally diverse works of art and objects in 

the everyday world. 

During Story Labs- Active Listening and Connections children can be exposed to the visual arts 

from their own communities as well as from different cultures, and introduce different types of artists 

(e.g., illustrators, mural artists, sculptors, painters, architects, photographers).  

These can be easily incorporated into the Make Believe Play themes. 
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Preschool Standards/CCCS Tools of the Mind activities with explanation 

PRESCHOOL HEALTH, SAFETY, AND PHYSICAL EDUCATION/ COMPREHENSIVE HEALTH AND PHYSICAL EDUCATION 

Standard 2.1 Children develop self-help and personal hygiene skills. 

CCCS 2.1 Wellness: all students will acquire health promotion concepts and skills to support a healthy, active lifestyle. Strand A. - Personal Growth and 

Development: Developing self help skills and personal hygiene skills promotes healthy habits. Strand C: Diseases and Health Conditions – developing self-

help skills and personal hygiene skills promotes healthy habits. 

2.1.1/2.1.P.A.1/2.1.P.C.1 Develop an  awareness of 

healthy habits (e.g., use clean tissues, wash hands, 

handle food hygienically, brush teeth, and dress 

appropriately for the weather). 

All Story Labs – Active Listening, Connections and Learning Facts provide opportunities for 

children to become aware of healthy habits. Story Lab- Learning Facts The teacher reads a non- 

fiction book and the students practice learning and remember detailed facts by active listening and 

sharing it with a peer. Later during the year, the students draw and write an interesting fact using 

Scaffolded Writing. 

2.1.2/ 2.1.P.A.2 Demonstrate emerging self-help 

skills (e.g., developing independence when pouring, 

serving, and using utensils and when dressing and 

brushing teeth). 

The children are encouraged to develop self-help skills throughout the day. As they arrive they are 

encouraged to put away their belongings by themselves and be responsible for them. During snack or 

lunch times they are encouraged to wash hands, get their snacks out of their bags and cleanup after that. 

They are encouraged to put on their coats and jackets independently. 

Standard 2.2 Children begin to develop the knowledge and skills necessary to make nutritious food choices.  

Standard 2.1 Wellness - Strand B Nutrition:  Developing the knowledge and skills necessary to make nutritious food choices promotes healthy habits. 

2.2.1/ 2.1.P.B.1 Explore foods and food groups 

(e.g., compare and contrast foods representative of 

various cultures by taste, color, texture, smell, and 

shape). 

Story Labs- Science Eyes – The teacher builds background knowledge by reading books related to the 

topic or collection of objects under study. For example, the teacher may read, ―Where does food come 

from‖ by Shelly Rotner. The students work in pairs and closely observe objects using a mediator and 

use new vocabulary words to describe their observations.  Then they use Scaffolded Writing to draw 

and write, representing details about their observations. 

2.2.2/ 2.1.P.B.2 Develop awareness of nutritious 

food choices (e.g., participate in classroom 

cooking activities, hold conversations with 

knowledgeable adults about daily nutritious meal 

and snack offerings). 

All Story Labs – Active Listening, Connections and Learning Facts provide opportunities for 

children to develop awareness of nutritious food choices. Story Lab- Learning Facts The teacher  

reads a non-fiction book and the students practice learning and remember detailed facts by active 

listening and sharing it with a peer. Later during the year, the students draw and write an interesting fact 

with Scaffolded Writing.For example, the teacher may read ―Good Enough to Eat: A Kid's Guide to 

Food and Nutrition‖ by Lizzy Rockwell and initiate a conversation about good food  choices. 
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Preschool Standards/CCCS Tools of the Mind activities with explanation 

PRESCHOOL HEALTH, SAFETY, AND PHYSICAL EDUCATION/COMPREHENSIVE HEALTH AND PHYSICAL EDUCATION 

Standard 2.3 Children begin to develop an awareness of potential hazards in their environment.  

CCCS 2.1 Wellness – Strand D. Safety: Developing an awareness of potential hazards in the environment impacts personal health and safety. 

2.3.1/ 2.1.P.D.1 Use safe practices indoors and 

out (e.g., wear bike helmets, walk in the 

classroom, understand how to participate in 

emergency drills, and understand why car seats 

and seat belts are used). 

 
Make Believe Play, Story Labs- Active Listening, Connections and Learning Facts offer 

opportunities for children to learn about safe practices indoors and out.  

 
Also, during introducing Classroom Rules, the teachers offer scenarios to the children and 

approximate towards the rules like ―Use walking feet‖. The children are encouraged to talk about 

these rules during Share the News and share their responses with a peer. 

 

In order to develop awareness the theme for Make Believe play can be community workers or the 

neighborhood and the children can learn more about the contribution of different community  

workers and play scenarios where they need to call 911 in case of a  fire.  

2.3.2/ 2.1.P.D.2   Develop an awareness of 

warning symbols and their meaning (e.g., red 

light, stop sign, poison symbol, etc.). 

2.3.3/ 2.1.P.D.3 Identify community helpers who 

assist in maintaining a safe environment. 

2.3.4/ 2.1.P.D.4 Know how to dial 911 for help. 

Standard 2.4 Children develop competence and confidence in activities that require gross- and fine-motor skills. 

CCCS 2.5 Motor Skill Development – All students will utilize safe, efficient, and effective movement to develop and maintain a healthy, active lifestyle. 

Strand A: Movement Skills and Concepts: developing competence and confidence in gross and fine motor skills provides a foundation for participation in 

physical activities.  Standard 2.6 – Fitness: all students will apply health-related and skill-related fitness concepts and skills to 

develop and maintain a healthy, active lifestyle. Strand A: Fitness and Physical Activity – developing competence and confidence in gross and fine motor 

skills provides a foundation for participation in physical activities.  

2.4.1/ 2.5.P.A.1/ 2.6.P.A.1 Develop and refine 

gross-motor skills (e.g., hopping, galloping, 

jumping, running, and marching). 

Physical Self-Regulation Activities, Pretend Transitions, Outdoor Play and Make Believe Play 

promote balance, body-in-space awareness, and gross motor control, including physical self-regulation. 

For example, a physical self-regulation song like Listen and Move by Greg and Steve help develop and 

refine gross-motor skills.In Number Line Hopscotch, children jump from one numbered carpet square 

to the next in numerical sequence. 

2.4.2/ 2.5.P.A.2/ 2.6.P.A.2 Develop and refine fine 

motor skills (e.g. completes gradually more 

complex puzzles, uses smaller- sized manipulatives 

during play, and uses a variety of writing 

instruments in a conventional manner.) 

Puzzles, Manipulatives and Block Play, which is a part of Small group Math, and Science initially 

and then a part of Free choice, offers opportunities for children to develop and refine fine-motors skills. 

In Graphics Practice, children develop fine motor and self-regulation skills while they practice 

forming graphical marks and shapes they will need for writing. They do this by drawing specific figures 

on whiteboards, stopping and starting in response to musical cues. 

During Play planning children choose the center they will play in, make an oral plan saying who they 

are going to be and what they are going to do, and then represent their message (plan) by writing and/or 

drawing. This is done daily prior to the play. 
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2.4.2/2.5.P.A.3 Use objects and props to develop 

spatial and coordination skills (e.g., throw and catch 

balls and Frisbees, twirl a hula-hoop about the hips, 

walk a balance beam, lace different sized beads, and 

button and unbutton). 

Outdoor Play, Free choice and Make Believe Play all help promote spatial and coordination skills 

Preschool Standards/CCCS Tools of the Mind activities with explanation 

LANGUAGE ARTS & LITERACY 

Standard 3.1:Children listen and respond to environmental sounds, directions, and conversations.  

3.1.1 Follow oral directions that involve several 

actions. 

All Tools activities, including but not limited to: Share the News, Story Labs, Play Planning, Make 

Believe Play, Buddy reading, Making Collections, Graphics Practice offer opportunities to the 

children to follow oral directions involving several actions, listen for various purposes, show interest in 

listening activities by participating and show understanding of listening.  

3.1.2 Listen for various purposes (e.g., to respond 

when a question is asked; to enter into dialogue after 

listening to others). 

All Story Lab activities (Active Listening, Connections, Visualization, Vocabulary, Character 

Empathy, Story Grammar, and Predictions & Inferences) require children to listen for a purpose as 

the teacher reads a book (fiction or non-fiction) aloud. Children share their answers with a peer after the 

story is completed. The teacher reads the book and students pay attention to certain  discussion  

questions and orient their thinking as they listen (Active Listening), activate their background 

knowledge and make connections (Connections), learn new vocabulary words (Vocabulary), students 

can visualize themselves in the story (Visualization), students think about feelings by listening to a 

story and empathizing with the characters (Character Empathy), students answer questions a about 

key concepts of the text including characters, setting and events (Story Grammar) and students learn 

to predict and infer based on the cues in the text (Predictions & Inferences), students practice learning 

and remember detailed facts (Learning Facts). Students share their responses with a peer after or 

during the story, depending on the lab. 

In Share the News, the teacher and children read the Share the News Icon Chart together, and the 

teacher introduces a topic for the day‘s discussion. Children discuss the topic with a partner. The  

teacher brings the activity to a close by talking briefly about several of the comments that he/she heard. 

Physical self-regulation games and songs (Freeze game, movement songs), Attention focusing 

activities (finger plays, songs, Do What I Do), Pretend transitions and Community Building 

Activities (Name Game chants) offer opportunities for children to listen for a purpose. 

During Make Believe Play, which is essentially a shared experience, children have opportunity to 

participate with others in dramatic play, plan and negotiate roles and set up scenarios. They listen and 

participate to sustain the flow of the play. 

3.1.3 Show understanding of listening activities by 

incorporating ideas into play (e.g., by incorporating 

themes from an earlier story into dramatic play or 

Play Planning provides opportunities for children to demonstrate their understanding through 

representation of a plan for play. During Make Believe Play, children have the opportunity to engage 

in mature pretend play (i.e., play that has roles, sustains a theme, include multiple scenarios, includes 
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making a neighborhood in the block area after a 

discussion of different kinds of houses). 

interaction between the roles, etc.) Students may draw from literature and create scenario 

problems/emotional terrain in their dramatization. 

Standard 3.2 Children converse effectively with 

different audiences in their home language, English, 

or sign language for a variety of purposes related to 

their experiences. 

Share the News, Story Labs and Make Believe play offer children opportunities to use language for a 

variety of purposes (e.g., to express feelings, to make connections, to initiate play with others and to 

communicate and negotiate ideas and plans for activities.) The children are able to use their native 

language to communicate and the teacher facilitates the exchange to scaffold play.  

During Story Lab and Buddy Reading, teachers and children learn about people from different places 

and cultures. Children often engage in Make Believe Play surrounding themes that involve themselves 

and their families and places in the community, providing opportunities for children to play out the 

social relationships between the different people in the community and how they interact with and help 

each other.  During Share the News and Story Labs children discuss topics related to 

accomplishments of self and others; talking and making connections between themselves, their families 

and the larger cultural group. Attention Focusing Activities-Finger Plays, Songs & Chants, provide 

students with opportunities to practice and students gradually learn to recite an inventory of these from 

memory. During Make Believe Play Practice the teacher builds on the present knowledge by asking 

questions from the previous day‘s play. 

3.2.1 Describe previous experiences and relate them 

to new experiences or ideas.to new experiences or 

ideas. 

Share the News, Story Labs- Active Listening, Connections and Intentional Make- Believe play 

During Make Believe Play, Share the News, and Story Lab children are offered opportunities to 

describe experiences and relate them to new experiences or ideas. Story Lab-Connections provides 

students with opportunities to make connections between the story and themselves, other stories that are 

being read to them and other experiences that they have had. Teacher uses books to build background 

knowledge for play and integrate this into the Make Believe Play center themes 

3.2.2 Use language for a variety of purposes (e.g, to 

express relationships, make connections, describe 

similarities and differences, express feelings, and 

initiate play with others). 

Share the News, Play Planning, Make Believe Play, Story Lab: Connections and Character 

Empathy are specifically designed to help children use language for a variety of purposes. 

Story Lab-Connections provides students with opportunities to make connections between the story 

and themselves, other stories they have had read to them and other experiences that they have had. 

Teacher uses books to build background knowledge for play and integrate this into the Make Believe 

Play center themes. Story Lab- Character Empathy encourages children to think about feelings by 

listening to the story and empathizing with the characters — feeling what they feel. 

For example, during a Share the News question related to resolving social conflicts, the children may 

be asked, ― What will you do if your friend was playing with your favorite toy?‖ The children are also 

encouraged to think of multiple ways, as there can be more than one answer. 

3.2.3 Use language and sounds that are appropriate 

to specific roles in dramatic play, and set the stage 

by describing actions and events. 

During Make Believe Play, the children are encouraged to perform actions that are assosciated with a 

particular role and use Role Speech. The teacher offers support by modeling simple scripts during 

Make Believe Play Practice and also by scaffolding play with role speech and appropriate vocabulary.  
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3.2.4 Use compound sentences (e.g., ―I wanted to 

make a long snake, but Mimi has the scarf.‖), if- 

then statements (e.g., ―If I set the table, then you can 

serve the food.‖), and complex sentences (e.g., 

―Pigs wouldn‘t like it on the moon because there 

isn‘t any mud.‖). 

Share the News, Play Planning, Make Believe Play, Story Labs: Connections and Character 

Empathy are specifically designed to help elicit compound, complex and if/then statements from 

children. For example, during Share the News, teachers select a social conflicts topic and present it as 

a ―What could/should/can you do if/when‖ question. (―What could you do if your friend is talking to 

you when the teacher is reading the story...‖) 

During Make Believe Play, there are ample opportunities for them to use compound sentences 

especially while negotiating roles and the use of props. 

3.2.5 Use language to communicate and negotiate 

ideas and plans for activities. 

Make Believe Play offers opportunities where children need to negotiate for roles and props and use 

language to communicate their plans and ideas to keep the flow of the play.  

3.2.6 Listen and respond appropriately in 

conversations and group interactions by taking turns 

and generally staying on topic. 

All partner or group activities (e.g. Make Believe Play, Share the News, Buddy Reading, Science 

Eyes etc.) have been specifically designed to offer opportunities for children to learn to listen and 

respond appropriately by taking turns and staying on topic through the use of external mediation and 

specific guidance from the teacher. The scaffolds embedded into Share the News and Buddy Reading 

support turn taking and ensuring that each child has an opportunity to express herself or himself.  

3.2.7 Ask questions to obtain information. Share the News, Buddy Reading, Story Labs, Science Eyes and Make Believe Play are all designed 

to encourage children to ask questions to obtain information. For instance, Science Eyes provides 

students with the opportunity to observe, question and compare the environments in which students 

live, how things work, and causal relationships.  They practice using descriptive language.  

3.2.8 Join in singing, finger-plays, chanting, and 

retelling and inventing stories. 

Attention focusing activities (Finger plays, songs, Do What I Do), and Community Building 

Activities (Name Game chants) offer opportunities for children to sing and Story Lab- Grammar and 

Make Believe Play offer children opportunities to retell and invent stories. 

3.2.9 Connect meanings of new words to 

vocabulary already known (e.g., ―It‘s called 

bookend because the books end.‖). 

Story Lab –Vocabulary The teacher introduces new vocabulary words and reads the book to the 

students, discussing the new words in context or by connecting meanings of new words to synonyms 

and by using examples and non- examples that amy be a part of the existing vocabulary. 

During Make Believe Play Pratice the teachers focus on introducing new vocabulary in context to the 

theme and play centers. 

3.2.10 Use new vocabulary and ask questions to 

extend understanding of words. 

During Story Lab – Vocabulary, the teacher introduces new vocabulary and reads a book to the 

children, discussing the new words in context. The teacher chooses from the multiple tactics that work 

best for teaching the word, and consider the support the text and picture provide. The tactics include: 

description, synonyms, examples and non-examples, visualization, dramatization and application. 
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Preschool Standards/CCCS Tools of the Mind activities with explanation 

LANGUAGE ARTS/ LITERACY 

Standard 3.3 Children demonstrate emergent reading skills. 

Strand A Print Awareness Tools instruction is focused on children learning how to use reading and writing to think. Tools 

activities such as Message of the Day, Mystery Question, Play Plans, Story Labs, Buddy Reading 

are all designed to help children develop the emergent reading skills.  

3.3.A.1 Identify the meaning of common signs and 

symbols in the local environment (e.g., exit sign, 

center labels, computer icons, or rebus). 

Students will recognize/create signs to support their Make Believe Play. For example, while playing 

Restaurant students will recognize prominent and common print in environment like McDonalds, 

Dunkin Donuts etc. initially by relying on picture cues and then by decoding. 

3.3.A.2 Recognize that a variety of print letter 

formations and text forms are used for different 

functions (e.g., grocery lists, menus, store signs, 

telephone books, recipes, written directions [such as 

the steps for hand washing], newspapers, 

magazines). 

Message of the Day, Make Believe Play, Story Labs offer opportunities for children to recognize that 

a variety of print letter formations and text forms are used for different functions.  

3.3.A.3 Identify some alphabet letters, especially 

those in his/her own name. 

I Have -Who Has Letters game, Mystery Letter work specifically on helping children identify 

alphabet letters. During Play Planning children attempt to write their names on their plans while 

identifying letters in their names. The teacher scaffolds letter identification within the individual Zone 

of Proximal development. 

3.3.A.4 Recognize own name in a variety of 

contexts. 

In Mystery Games, students find their names and solve the mystery. During Play Planning, children 

use their nametags as mediators. 

3.3.A.5 Recognize that letters are grouped to form 

words and that words are separated by spaces. 

During all activities: Mystery Question, Message of the Day, Play Plans, Buddy Reading, Story 

Lab activities, Fingerplays, Write Along, Science Eyes students learn that words are separated by 

spaces in print and that letters are grouped to form words. 

3.3.A.6 Recognize that it is the print that is read in 

stories. 

In Buddy Reading students exhibit reading like behavior, recognizing the print within the story. 
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Strand B Knowledge and enjoyment of books 

3.3.B.1 Demonstrate understanding of the concept 

of directionality on a page (e.g., front to back, left to 

right, top to bottom). 

During Message of the Day the teacher models how to read a written message following words from 

left to right, top to bottom.  In Mystery Question children follow words from left to right, top to 

bottom. During Play Planning students are encouraged to reread their message from yesterday, while 

pointing to the words from left to right, top to bottom.With the Story Lab activities, the teacher models 

how to read a book, tracking print from left to right, top to bottom, and page by page. At Buddy 

Reading students practice book handling skills, exhibiting reading like behavior, use pictures to guide 

story retelling. 

3.3.B.2 Display book handling knowledge (e.g., 

turning the book right side up, using left to right 

sweep, turning one page at a time, recognizing a 

familiar book by the cover). 

During all Story Lab Activities the students are exposed to the front, back, spine of the book and book 

handling skills. During Buddy Reading in which a pair of students ―read‖ to each other, initially 

labeling pictures and then retelling the story, they learn to handle books, identify the front cover, back 

cover, display correct orientation of book and pretend read. 

3.3.B.3 Exhibit reading-like behavior (e.g., pretend 

to read to self and others and read own writing). 

During Buddy Reading a pair of students ―read‖ to each other, initially labeling pictures and then 

retelling the story and pretend read. Students exhibit reading like behavior; use pictures to guide story 

retelling. 

3.3.B.4 Answer simple recall and comprehension 

questions about a book being read (e.g., Goodnight 

Gorilla: ―What do you see the gorilla doing now?‖). 

In all Story Lab activities- Teacher reads the book and students pay attention to certain discussion/ 

comprehension questions and orient their thinking as they listen (Active Listening), activate their 

background knowledge and make connections (Connections), learn new vocabulary words 

(Vocabulary), students can visualize themselves in the story (Visualization), students think about 

feelings by listening to a story and empathizing with the characters (Character Empathy), students 

answer questions a about key concepts of the text including characters, setting and events (Story 

Grammar) and students learn to predict and infer based on the cues in the text (Predictions & 

Inferences), students practice learning and remember detailed facts (Learning Facts). Students share 

their responses with a peer after or during the story, depending on the lab. Content Level: The books 

are classic stories, books tied to the play theme, and non- fiction books. Story lab grows with the 

students and the books become more sophisticated as the year progresses. 

3.3.B.5 Use a familiar book as a cue to retell their 

version of the story. 

Story Lab-Story Grammar and Story Extensions provide students with opportunities to recall and 

retell stories as well as to re-create stories with their own ideas. 

3.3.B.6 Show an understanding of story structure 

(e.g., comment on characters, predict what will 

happen next, ask appropriate questions, act out 

familiar stories). 

Story Lab-Story Grammar and Story Extensions provide students with opportunities to recall and 

retell stories as well as to re-create stories with their own ideas. 

During Make Believe Play students often enact events from stories in a logical sequence. 

In Story Lab (Learning Facts), students practice learning and remember facts in logical order. 
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Strand C Phonological Awareness 

3.3.C.1 Engage in language play (e.g., manipulate 

separate and repeating sounds). 

Attention Focusing Activities-Finger Plays & Chants provide students with opportunities to practice 

identifying and playing with words that rhyme. For instance songs like Miss Mary Mack, Willoughby 

Wallaby Woo give students opportunities to practice alliteration and rhyming. Students gradually learn 

to recite an inventory of these from memory. 

During Mystery Rhyme and Make a Rhyme students learn to distinguish between rhyming and non- 

rhyming words and think of rhyming words. 

3.3.C.2 Make up and chant rhymes (e.g., at the 

water table, saying ―squishy, wishy, dishy soap,‖ or 

at lunchtime, saying, ―A light is for night.‖). 

Attention Focusing Activities-Finger Plays & Chants provide students with opportunities to practice 

identifying and playing with words that rhyme. For instance songs like Miss Mary Mack, Willoughby 

Wallaby Woo give students opportunities to practice alliteration and rhyming. Students gradually learn 

to recite an inventory of these from memory. 

During Mystery Rhyme and Make a Rhyme students learn to distinguish between rhyming and non- 

rhyming words and think of rhyming words. 

3.3.C.3 Play with alliterative language (e.g., ―Peter, 

Peter Pumpkin Eater‖). 

Attention Focusing Activities-Finger Plays & Chants provide students with opportunities to practice 

identifying and playing with words that rhyme. For example, songs like Miss Mary Mack, Willoughby 

Wallaby Woo give students opportunities to practice alliteration and rhyming. Students gradually learn 

to recite an inventory of these from memory. 
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Standard 3.4 Children demonstrate emergent 

writing skills. 

A variety of Scaffolded Writing activities (e.g., Message of the Day, Play Plans, Story Lab-Story 

Extensions, Story Lab-Learning Facts, Write Along, Science Eyes, and Venger Drawing) allow 

students ample opportunity to ‗write‘. These Scaffolded Writing activities also provide opportunities 

for students to develop phonemic awareness, sound-to-symbol correspondence/ symbol-to-sound 

correspondence. Students first learn the sounds and names of the letters in the alphabet from use during 

Scaffolded Writing while doing Message of the day and their Play Plans. Students learn to spell 

words using the Sound Map, a visual representation of the letters and their sounds. Make Believe Play 

offers realistic opportunities for children to write. For example, they may create signs, labels, lists etc. 

to support their play. 

3.4.1 Ask adults to write (e.g., labels on block 

structures, dictation of stories, list of materials 

needed for a project). 

During Play Planning, children initially say their messages/plans and the teacher writes the messages 

using scaffolded writing. During the Play Theme Building days children contribute ideas and ask 

adults to write them. During Make Believe Play children are encouraged to extend their play with ideas 

that require writing. For example, a child may decide to close the restaurant for a reason and ask the 

teacher to make a closed sign. 

3.4.2 ―Write‖ messages as part of play and other 

activities (e.g., scribbling, drawing, making letter- 

like forms and conventional letter forms, using 

invented spelling). 

Students also create signs, labels, lists etc. to support their Make Believe Play. Play Planning is a 

daily activity that precedes play whereby the students ‗write‘ their messages (at each child‘s individual 

developmental level) as to what they will do in their play centers that day. 

Story Lab: Learning Facts, Story Extensions, Science Eyes and Write along offer students 

opportunities to write. 

3.4.3 Attempt to write own name on work. During Play Planning children attempt to write their names on their plans. The teacher scaffolds name 

writing within the individual Zone of Proximal development. 

3.4.4 Share and discuss work samples containing 

drawings, paintings, and pictures. 

Students use Scaffolded Writing to plan, draw, and then write messages with the help of multiple 

mediators. A variety of Scaffolded Writing activities (e.g., Message of the Day, Play Plans, Story 

Lab-Story Extensions, Story Lab-Learning Facts, Write Along, Science Eyes, and Venger 

Drawing) allow students ample opportunity to ‗write‘. 

3.4.5 Attempt to make own name using a variety of 

materials (e.g., magnetic letters, play dough, 

rubberstamps, alphabet blocks, or a computer). 

During Free Choice children may attempt to make name using a variety of materials (e.g., magnetic 

letters, play dough, rubberstamps, alphabet blocks, or a computer).  

 
Preschool Standards/CCCS Tools of the mind activities with explanation 

MATHEMATICS 

Standard 4.1 Children demonstrate an understanding of numbers and numerical operations.  

4.1.1 Demonstrate emergent understanding of 

numbers (for counting: at least through 20; for 

ordinals: first through fifth, including the last). 

Timeline Calendar asks students to count the days on a linear calendar, making a specific motion and 

action. In Weather graphing children learn to read a graph by counting the number of stickers placed 

for each day and estimating what kind of weather has occurred more often. Small group math games all 

provide opportunities to demonstrate emergent understanding of numbers: I Have Who Has Numbers 

game - develop fluency for identifying numbers.  Making Collections- Students work in pairs, where 
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 one child counts out a collection of counters to match the number of objects pictured on a card. The 

other child checks the accuracy of the first child by placing the objects onto the pictures on the card. 

Developing counting and one to one correspondence.  Number line Hopscotch- Students jump from 

one numbered carpet square to the next in numerical sequence. The teacher then moves the squares so 

that the students have to identify, find, and jump to the next number in sequence. Developing number 

recognition, counting, and sequencing of numbers. Numerals game- Students work in pairs, one child 

counting out a number of objects after selecting a Numeral card and other child checking the accuracy 

by placing the objects on a Checking sheet. Developing number recognition, counting, and sequencing 

of numbers. Freeze on Number- It is a subsequent freeze game where the teacher starts the freeze 

game music and holds up a number card and prompts students to look at the card while they dance. The 

students dance till the music stops and then hold up the correct number of fingers to represent the 

number.Remember and Replicate: Children remember and replicate sets of play dough forms of 

different colors, sizes, and shapes that they first watch the teacher make or assemble. Students are asked 

to label and remember items arranged in different arrays using positional words and ordinal numbers 

first through fifth. 

4.1.2 Recognize and name some one-digit written 

numerals: (a) begin to write one-digit  numerals; 

and (b) discriminate numbers from  other symbols 

in the environment (e.g., street signs, license  

plates, room number, clock). 

In Mystery Numerals Game children count the number of objects that are arranged in a line or in a 

scattered configuration on a card and then identify the numeral that identifies the number of objects and 

place their names below the appropriate answer. Numbers given are 1-10. 

During the Numerals Game students work in pairs, one child counting out a number of objects after 

selecting a Numeral card and other child checking the accuracy by placing the objects on a Checking 

sheet.  During Make Believe Play children write numerals to make lists, signs, time etc. 

4.1.3 Compare groups of objects (e.g., using the 

terms ―more,‖ ―less,‖ ―same‖). 

In Making Collections, students work in pairs, where one child counts out a collection of counters to 

match the number of objects pictured on a card. The other child checks the accuracy of the first child by 

placing the objects onto the pictures on the card. In Numerals game, students work in pairs, one child 

counting out a number of objects after selecting a Numeral card and other child checking the accuracy 

by placing the objects on a Checking sheet. 

4.1.4 Demonstrate understanding of one-to-one 

correspondence (e.g., put one placemat at each 

place, give each child one cookie, place one animal 

in each truck, hand out manipulatives to be shared 

with a friend, saying ―One for you, one for me.‖): 

(a) match sets; (b) spontaneously count for own 

purposes; and (c) recognize a number of objects  

(up to four) without counting. 

 
Timeline Calendar, Weather graphing, I Have Who Has Numbers game, Making Collections, 

Number line Hopscotch, Numerals game, Freeze on Number, Guess My Number. Through these 

games, students develop one-to-one correspondence, numeral name and counting fluency, and the 

ability to match quantities with numerals. 

4.1.5 Explore the meanings of addition and 

subtraction  by  using  concrete  objects:  (a) joining 

During Weather graphing, children learn to read a graph by counting the number of stickers placed for 

each day and estimating what kind of weather has occurred more often. The comparison of the columns 
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(e.g., ―Three blue pegs, three yellow pegs, six pegs 

altogether!‖); and (b) separating (―I have  four 

carrot sticks. I‘m eating one! Now I have 3!‖). 

helps understand that each successive number refers to a quantity that in one larger, as well as provide a 

context for meaningful addition and subtraction experiences. 

With Tallying, children compare quantities by counting and also know that the last number represents 

the total regardless of arrangement. 

Standard 4.2 Children develop knowledge of spatial concepts (e.g., shapes and measurement) 

4.2.1 Use and respond to positional words (e.g., in, 

under, between, down). 

During Puzzles, Manipulatives and Block Play children use positional words and geometry concepts 

to describe solving puzzles. In Remember and Replicate, children remember and replicate sets of play 

dough forms of different colors, sizes, and shapes that they first watch the teacher make or assemble.  

Students are asked to label and remember items arranged in different arrays using positional words. 

4.2.2 Explore and talk about basic shapes in the 

environment (e.g., circle, square, triangle). 

A variety of small group math and science activities provide the opportunity for students to explore and 

discuss basic shapes. 

I Have Who Has Shapes - a small group math game which teaches students fluency for identifying 

shapes. 

Mystery Shape -children determine which of two sets of shapes combine to form the ―whole‖ shape 

provided. 

Attribute game - children work in small groups and then in pairs to sort objects by different attributes- 

size, shape, color, and number of sides. 

Venger Drawing - A creative exercise deigned to promote a diversity of ideas where children discuss 

what object or part of an object a geometric shape could compose. And then represent their idea in a 

drawing. 

Science Eyes -children closely observe objects using a Magnifying glass (the ―Science Eye‖) and 

describe their observations using new vocabulary. For example, while observing a collection of leaves, 

they may use words like big, small, wide or long. 

4.2.3 Explore three-dimensional shapes by building 

with blocks and other materials. 

During Block Play, children build three-dimensional structures with different kinds of blocks. The goal 

of the scaffolds embedded into each activity is to intentionally support students‘ transition from 

concrete three-dimensional representations, through two-dimensions, and into understanding black line 

symbolic representations (e.g., Freeze Game). 

4.2.4 Explore connections between two- and three- 

dimensional forms (e.g., sphere and circle). 

The goal of the scaffolds embedded into each activity is to intentionally support students‘ transition 

from concrete three-dimensional representations, through two-dimensions, and into understanding 

black line symbolic representations (e.g., Freeze Game). Many math games (e.g., Making 

Collections) also require some form of symbolic substitution, beginning with two-dimensional shapes 

representing three-dimensional objects, and then increasing in difficulty until a numeral represents a 

group of three-dimensional objects. 

4.2.5 Identify symmetry during play (e.g., building 

with blocks). 

During block play children identify symmetry in their construction. During Free choice children are 

encouraged to have more meaningful explorations with blocks and identify concepts like symmetry.  

4.2.6 Use simple shapes to make designs, patterns, 

and pictures (e.g., tangrams). 

Venger drawing provides an opportunity for children to create designs and pictures using basic shapes. 

During Free choice children may work with manipulatives children and make designs, patterns and 

pictures. 
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4.2.7 Explore the use of nonstandard objects for 

measurement. 

Manipulatives and Blocks, during small group provide opportunities to explore and identify 

measurable attributes of objects, such as length, and weight. Weather graphing offers opportunities to 

make direct comparisons of length For example, on weather graph children may point out, ―Sunny is 

the tallest and rainy is the medium and snowy has zero red dots.‖ In Science Eyes, students measure 

using nonstandard measures for several months, and then the teacher introduces the use of a standard 

measures (e.g., scale, ruler, and measuring cups). Students use these along with their familiar 

nonstandard measures in the partner activities. 

4.2.8 Compare and order objects according to 

measurable attributes (e.g., length, weight). 

Manipulatives and Blocks during small group provide opportunities to explore and identify 

measurable attributes of objects, such as length, and weight.Weather graphing offers opportunities to 

make direct comparisons of length For instance, on weather graph children may point out, ―Sunny is the 

tallest and rainy is the medium and snowy has zero red dots.‖ 

4.2.9 Demonstrate understanding of basic temporal 

relations (e.g., the sequence of the daily routine). 

Students develop the concept of time through the Daily Schedule and the Timeline Calendar. The 

Daily Schedule contains icons reflecting the activities for each day. The teacher models how to use the 

Daily Schedule to monitor what comes next. Teachers tell students the time of the day as it relates to 

the Daily Schedule. Tools uses a linear Timeline Calendar to visually present days of the 

week/month. Other than its orientation, the calendar is used much the same as the traditional 

rectangular grid; students see how days are numbered, pass, and how the months continue from one to 

the next. 

Standard 4.3 Children understand patterns, relationships, and classification. 

4.3.1 Describe patterns in the environment. Timeline Calendar exhibits a pattern with five school buses and two home days. 

4.3.2 Represent patterns in a variety of ways. In Remember and Replicate, children remember and replicate sets of play dough forms of different 

colors, sizes, and shapes that they first watch the teacher make or assemble. The purpose is for children 

to use play dough forms to make arrays and patterns and think about a number.  

With the Mystery Pattern activity, children compare two patterns, identifying the pattern core. They 

decide whether the patterns are the same or different and place their names below the appropriate 

answer. Later in the year, children place their names under the shape that comes next.  

Pattern with Manipulatives has children use Key cards to arrange manipulatives to match pattern 

strips. Children work in pairs; one child replicating a pattern, the other child checking and then they 

switch roles and work with a new pattern strip. 

Pattern Movement has children act out patterns by translating patterns into actions. It helps children 

understand the core of the pattern. Movements and patterns become more complicated as the year 

progresses. 

4.3.3 Begin to represent data in pictures and 

drawings. 

Weather graphing demonstrates how weather data can be represented with pictures. During Science 

Eyes activities, children are encouraged to represent their ‗data‘/observations with pictures and 

drawings. 

4.3.4 Show awareness of the attributes of objects 

through sorting, ordering, and classifying. 

The Attribute game has children work in small groups and then in pairs to sort objects by different 

attributes- size, shape, color, and number of sides. 
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Standard 4.4 Children use mathematical knowledge to represent, communicate, and solve problems in their environment. 

4.4.1 Learn mathematics through problem 

solving, inquiry, and discovery and use 

emergent mathematical knowledge as a 

problem-solving tool. 

Puzzles, Manipulatives, and Block play, Science Eyes, Make Believe Play encourage students to use 

mathematical knowledge as a problem-solving tool by asking open-ended questions and asking for more 

information. 

4.4.2 Solve problems that arise in mathematics 

and in other contexts. 

Timeline Calendar, Weather Graphing, Making Collections, Numerals Game, Tallying, Math Memory, 

Pattern with Manipulatives, Attribute game and Make Believe Play offer opportunities for children to 

solve problems that arise in mathematics and in other contexts. 

4.4.3 Use communication to organize and 

clarify mathematical thinking by discussing, 

listening, and asking questions during activities. 

Timeline Calendar, Weather Graphing, Making Collections, Numerals Game, Tallying, Math Memory, 

Pattern with Manipulatives, Attribute game and Make Believe Play offer opportunities for children to use 

communication to organize and clarify mathematical thinking by discussing, listening, and asking questions 

during activities. For example, in Math Memory, children pay close attention to a set of objects and their 

attributes as they watch their teacher assemble and then hide the set beneath a cloth. Under the cloth the 

teacher manipulates the objects- adding, subtracting, substituting, or making no change- then lifts the cloth. 

Children have to identify what is different about the objects using mathematical language such as add/subtract, 

more etc. 

The children are encouraged to use mathematical knowledge to represent, communicate and to solve problems in the environment.  During Make Believe Play, 

children can make grocery lists, price tags, stock shelves, and/o 

 
Preschool Standards/CCCS Tools of the mind activities with explanation 

SCIENCE 

Standard 5.1   Children develop inquiry skills. 

CCCS 5.1: Science Practices All students will understand that science is both a body of knowledge and an evidence-based, model-building enterprise that 

continually extends, refines, and revises knowledge. The four Science Practices strands encompass the knowledge and reasoning skills that students must 

acquire to be proficient in science. Strand A. Understand Scientific Explanations: Students understand core concepts and principles of science and use 

measurement and observation tools to assist in categorizing, representing, and interpreting the natural and designed world. Strand B. Generate Scientific 

Evidence Through Active Investigations: Students master the conceptual, mathematical, physical, and computational tools that need to be applied when 

constructing and evaluating claims. Strand C: Reflect on Scientific Knowledge – scientific knowledge builds on itself over time. Interacting with peers 

and adults to share questions and explorations about the natural world builds young learners scientific knowledge. Strand D: Participate Productively in 

Science – the growth of scientific knowledge involves critique and communication, which are social practices that are governed by a core set of values and 

norms. 

5.1.1/ 5.1.P.A.1 Display curiosity about science 

objects, materials, activities, and longer-term 

Science Eyes provides students with the opportunity to observe, question and compare objects and the 

environments in which students live, how things work, and causal relationships. The children describe  
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investigations in progress (e.g., ask who, what, 

when, where, why, and how questions during 

sensory explorations, experimentation, and focused 

inquiry). 

their observations using descriptive language. The teacher scaffolds learning according to the child‘s 

ZPD.  Story Lab-Learning Facts generates a number of questions that the class may pursue. 

5.1.2/ 5.1.P.B.1 Observe, question, predict, and 

investigate materials, objects, and phenomena 

during classroom activities indoors and outdoors 

and during any longer-term investigations in 

progress. Seek answers to questions and test 

predictions using simple experiments or research 

media (e.g., cracking a nut to look inside; putting a 

toy car in water to determine whether it sinks). 

Science Eyes provides children with the opportunity to observe, question and compare the 

environments in which children live. They describe their observations using descriptive language. The 

teacher scaffolds the development of vocabulary used to describe the observations.  

5.1.3/ 5.1.P.B.2 Use basic science terms (e.g., 

observe, predict, experiment) and topic-related 

science vocabulary (e.g., words related to living 

things [fur, fins, feathers, beak, bark, trunk, stem]; 

weather terms [breezy, mild, cloudy, hurricane, 

shower, temperature]; vocabulary related to simple 

machines [wheel, pulley, lever, screw, inclined 

plane]; words for states of matter [solid, liquid]; 

names of basic tools [hammer, screwdriver, awl, 

binoculars, stethoscope, magnifier]). 

During Science Eyes, children closely observe objects using a magnifying glass mediator and describe 

their observations using new vocabulary. Teachers use Science Eyes Study Guide Sheet to plan the 

vocabulary words. For instance, while observing a collection of leaves, they may use words like big, 

small, wide or long. Science Eyes extends into Science experiments some of which may be long-term 

observations. For example, observing living things like eggs hatching to become chicks or ducks offer 

opportunities to identify measurable attributes of objects, such as length, and weight. 

5.1.4/ 5.1.P.C.1 Communicate with other children 

and adults to share observations, pursue questions, 

make predictions, and/or conclusions. 

In Science eyes, the students are paired; they closely observe objects using a mediator, use new 

vocabulary to describe their observations and then use Scaffolded Writing to draw and write, 

representing details about their observations. 

During Story Lab- Learning Facts, the teacher reads a non-fiction book and the students practice 

learning and remember detailed facts by active listening and sharing it with a peer. Later during the 

year, the students draw and write an interesting fact with Scaffolded writing.  

5.1.5/ 5.1.P.D.1 Represent observations and work 

through drawing, recording data, and ―writing‖ 

(e.g., drawing and ―writing‖ on observation 

clipboards, making rubbings, charting the growth 

of plants). 

During Science Eyes children closely observe objects using a Magnifying glass mediator, describe 

their observations using new vocabulary and then represent their observations through drawing and 

writing. 
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Standard 5.2 Children observe and investigate matter and energy. 

CCCS 5.2 Physical Science: All students will understand that physical science principles, including fundamental ideas about matter, energy, and motion, are 

powerful conceptual tools for making sense of phenomena in physical, living, and Earth systems science. Strand A: Properties of Matter: All objects and 

substances in the natural world are composed of matter. Matter has two fundamental properties: matter takes up space, and mat ter has inertia. Strand B. 

Changes in Matter: Substances can undergo physical or chemical changes to form new substances. Each change involves energy. Strand C- Forms of 

Energy: Knowing the characteristics of familiar forms of energy, including potential and kinetic energy, is useful in coming to the understanding that, for the 

most part, the natural world can be explained and is predictable. Strand E. Forces and Motion: It takes energy to change the motion of objects. The energy 

change is understood in terms of forces 

5.2.1/ 5.2.P.A.1 Observe, manipulate, sort, and 

describe objects and materials (e.g., water, sand, 

clay, paint, glue, various types of blocks, collections 

of objects, simple household items that can be taken 

apart, or objects made of wood, metal, or cloth) in 

the classroom and outdoor environment based on 

size, shape, color, texture, and weight. 

Science Eyes provides the opportunity for children to closely observe various collections of objects, 

manipulative and sort, and then describe their observations using new vocabulary. Science Eyes 

extends into Science experiments later in the year. These experiments may be long-term observations 

using the variety of sciences (life, physical, environmental) and utilize multiple senses.  

 
Some of the suggested experiments are: 

Exploring Force: 

- How will different objects react to an outside force? 

- Using a rock, play dough, clay, foam, sponge, wood, etc., push on them with different materials (i.e., 

hand, block, crayon, pencil, etc.). How do they react? Make sure children discuss what they think might 

happen and record what did happen. 
 

Effects of different inclines and planes: 

- Based on different conditions such as height or length, which will allow an object to move 

faster/farther? 

- Given the same height, which of two objects will move faster/farther? 

5.2.2/ 5.2.P.B.1 Explore changes in liquids and 

solids when substances are combined, heated, or 

cooled (e.g., mixing sand or clay with various 

amounts of water; preparing gelatin; mixing 

different colors of tempera paint; and longer term 

investigations, such as the freezing and melting of 

water and other liquids). 

5.2.3/ 5.2.P.C.1 Investigate sound, heat, and light 

energy through one or more of the senses (e.g., 

comparing the pitch and volume of sounds made by 

commercially made and homemade instruments, 

recording how shadows change during the course of 

a day or over time, using flashlights or lamp light to 

make shadows indoors). 

5.2.4/ 5.2.P.E.1 Investigate how and why things 

move (e.g., slide block, balance structures, push 

structures over, use ramps to explore how far and 

how fast different objects move or roll). 
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Standard 5.3 Children observe and investigate living things. 

CCCS 5.3 Life Science: All students will understand that life science principles are powerful conceptual tools for making sense of the complexity, diversity, 

and interconnectedness of life on Earth. Order in natural systems arises in accordance with rules that govern the physical wo rld, and the order of natural 

systems can be modeled and predicted through the use of mathematics. Strand A - A. Organization and Development: Living organisms are composed of 

cellular units (structures) that carry out functions required for life. Cellular units are composed of molecules, which also carry out biological functions Strand 

B. Matter and Energy Transformations: Food is required for energy and building cellular materials. Organisms in an ecosystem have different ways of 

obtaining food, and some organisms obtain their food directly from other organisms. Strand C. Interdependence: All animals and most plants depend on 

both other organisms and their environment to meet their basic needs. Strand D. Heredity and Reproduction: Organisms reproduce, develop, and have 

predictable life cycles. Organisms contain genetic information that influences their traits, and they pass this on to their offspring during reproduction.  

5.3.1/ 5.3.P.A.1 Investigate and compare the basic 

physical characteristics of plants, humans, and other 

animals (e.g., observing and discussing leaves, 

stems, roots, body parts; observing and drawing 

different insects; sorting leaves by shape; comparing 

animals with fur to those with feathers). 

 
In Science Eyes, children closely observe objects, describe their observations using new vocabulary 

and are encouraged to observe similarities and differences between characteristics. The children also 

record their observations with drawings and writings. For example, while observing a collection of 

leaves, they may use words like big, small, wide or long. Science Eyes extends into Science 

experiments some of which may be long-term observations. 

 
Some suggested experiments with Life Science include observing living things and nonliving things 

and changes in them: 

- Class pet 
- Caterpillars become butterflies 

 

- Eggs hatch to become ducks or chicks 
 

- Planting lima or other beans or seeds in soil in containers or on a wet paper towel, observing and 

recording growth 

 
- Nature walks observing changes in plant life, animal tracks and sightings, birds and nesting,  etc. 

5.3.2/ 5.3.P.A.2 Observe similarities and 

differences in the needs of living things, and 

differences between living and nonliving things 

(e.g., observing and discussing similarities between 

animal babies and their parents; discussing the 

differences between a living thing, such as a hermit 

crab, and a nonliving thing, such as a shell). 

5.3.3/ 5.3.P.C.1 Observe and describe how natural 

habitats provide for the basic needs of plants and 

animals with respect to shelter, food, water, air, and 

light (e.g., digging outside in the soil to investigate 

the kinds of animal life that live in and around the 

ground or replicating a natural habitat in a 

classroom terrarium). 

5.3.4/ 5.3.P.D.1 Observe and record change over 

time and cycles of change that affect living things 

(e.g., monitoring the life cycle of a plant, using 

children‘s baby photographs to discuss human 

change and growth, using unit blocks to record the 

height of classroom plants). 

5.3.P.B.1 Observe and describe how plants and 

animals obtain food from their environment, such as 

by observing the interactions between organisms in 

a natural habitat. 
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Standard 5.4 Children observe and investigate the Earth 

CCCS 5.4 Earth Systems Science: All students will understand that Earth operates as a set of complex, dynamic, and interconnected systems, and is a part of 

the all-encompassing system of the universe. Strand C. Properties of Earth Materials: Earth‘s composition is unique, is related to the origin of our solar 

system, and provides us with the raw resources needed to sustain life.  Strand E. Energy in Earth Systems: Internal and external sources of energy drive 

Earth systems. Strand F. Climate and Weather: Earth‘s weather and climate systems are the result of complex interactions between land, ocean, ice, and 

atmosphere. Strand G. Biogeochemical Cycles: The biogeochemical cycles in the Earth systems include the flow of microscopic and macroscopic resources 

from one reservoir in the hydrosphere, geosphere, atmosphere, or biosphere to another, are driven by Earth's internal  and external sources of energy, and are 

impacted by human activity. 

5.4.1/ 5.4.P.C.1   Explore and describe 

characteristics of soil, rocks, water, and air (e.g., 

sorting rocks by shape and/or color, observing water 

as a solid and a liquid, noticing the wind‘s effect on 

playground objects). 

Science Eyes provides children with the opportunity to observe, compare, and classify rocks, soil, 

water, and properties of air. They describe their observations using descriptive language. The teacher 

scaffolds the development of vocabulary used to describe the observations. Non-fiction books on 

natural materials, rocks, water, soil, and plants, are included in those presented during Story Lab- 

Learning Facts. 

5.4.2/ 5.4.P.E.1 Explore the effects of sunlight on 

living and nonliving things (e.g., growing plants 

with and without sunlight, investigating shadows 

that occur when the sun‘s light is blocked by 

objects). 

During Science Eyes and Small Group Science, children experiment with the properties of the earth 

and sun. Children observe, discuss their thoughts with their partners, and document the results through 

Scaffolded Writing. Teachers scaffold the vocabulary to support the increased use of scientific 

concepts. 

5.4.3/ 5.4.P.F.1 Observe and record weather (e.g., 

chart temperatures throughout the seasons or 

represent levels of wind by waving scarves 

outdoors). 

During daily Weather Graphing, children note the weather and compare the weather in a graph. 

Children discuss weather patterns and changes in the weather. Children also investigate and share ideas 

about seasons as they compare leaves from autumn and spring during Science Eyes. 

5.4.4/ 5.4.P.G.1 Demonstrate emergent awareness 

of the need for conservation, recycling, and respect 

for the environment (e.g., turning off water faucets, 

collecting empty yogurt cups for reuse as paint 

containers, separating materials in recycling bins, 

re-using clean paper goods for classroom collage 

and sculpture projects). 

Science Eyes exposes children to concepts of recycling, conservation, and respect for the environment. 

Non-fiction books on recycling, conservation, and respect for the environment are included in those 

presented during Story Lab. In addition, during Make Believe Play, children engage in play themes 

that involve the beauty of the natural environment such as camping, taking care of animals 

(veterinarian) or taking care of plants (gardener or floral shop). 

Standard 5.5 Children gain experience in using technology. 

CCCS 5.1: Science Practices Experiments and explorations give young learners opportunities to use science tools and technology. Strand B. Generate 

Scientific Evidence Through Active Investigations: Students master the conceptual, mathematical, physical, and computational tools that need to be 

applied when constructing and evaluating claims. 

5.5.1/ 5.1.P.B.3 Identify and use basic tools and 

technology to extend exploration in conjunction 

with science investigations (e.g., writing, drawing, 

and painting utensils, scissors, staplers, magnifiers, 

balance scales, ramps, pulleys, hammers, 

During Science Eyes and Small Group Math/Science, children use tools to learn scientific concepts. 

Teachers scaffold the use of the appropriate tool and correct name for the given tasks. All activities 

involve shared learning and Scaffolded Writing of the results, so children communicate their ideas 

with each other and in ‗writing‘. 
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Preschool Standards/CCCS Tools of the Mind activities with explanation 

SOCIAL STUDIES, FAMILY AND LIFE SKILLS 

Standard 6.1 Children identify unique characteristics of themselves, their families, and others.  

CCCS 6.1 U.S. History: America in the World – All students will acquire the knowledge and skills to think analytically about how past and present interactions of 

people, cultures, and the environment shape the American heritage. Such knowledge and skills enable students to make informed decisions that reflect fundamental 

rights and core democratic values as productive citizens in local, national and global communities. Strand D: History, Culture and Perspectives – individuals 

and families have unique characteristics. 

6.1.1/ 6.1.P.D.1 Describe characteristics of oneself, 

one‘s family, and others. 

During Story Lab and Buddy Reading, teachers and children learn about people from different places 

and cultures. In Story Lab-Making Connections, children are asked to make connections between 

stories and non-fiction books and their own lives and share these ideas with their peers. Children also 

have opportunities to relate themselves to their peers in Share the News and Make Believe Play. 

During Share the News and Story Labs children discuss topics related to accomplishments of self and 

others; talking and making connections between themselves, their families and the larger cultural group. 

6.1.2/6.1.P.D.2 Demonstrate an understanding of 

family roles and traditions. 

Make Believe Play surrounds themes that involve themselves and their families and places in the 

community, providing opportunities for children to play out the social relationships between the 

different people in the community and how they interact with and help each other.  

6.1.3/6.1.P.D.3 Express individuality and 

cultural diversity (e.g., through dramatic play). 

Make Believe Play provides opportunities for children to express individuality and cultural diversity. 

For example, they could be playing Birthday theme and sharing and learning how they celebrate 

birthdays in their culture. Story Labs- Active Listening and Connections also contribute towards the 

same. 

Standard 6.2 Children become contributing members of the classroom community. 

CCCS 6.1 U.S. History: America in the World – All students will acquire the knowledge and skills to think analytically about how past and present interactions of 

people, cultures, and the environment shape the American heritage. Such knowledge and skills enable students to make informed decisions that reflect fundamental 

rights and core democratic values as productive citizens in local, national and global communities. Strand A: Civics, Government, and Human Rights – Citizenship 

begins with becoming a contributing member of the classroom community. 

6.2.1/ 6.1.P.A.1 Demonstrate understanding of 

rules by following most classroom routines. 

All Tools activities entail rules that the children must learn and follow. Each activity also includes 

mediation to support the internalization of the ―rules‖. Children are encouraged to use private speech to 

help regulate their own behavior, and to use language to discuss problems with peers.  

6.2.2/6.1.P.A.2 Demonstrates responsibility by 

initiating simple classroom tasks and jobs. 

A Tools classroom reflects a sense of community. All children learn to take responsibility and care for 

their own environment. Community Building games (e.g., Name Games) and Class Rules support the 

collaborative environment. 

6.2.3/ 6.1.P.A.3 Demonstrate appropriate 

behavior when collaborating with others. 

Tools activities are based on the tactics of Shared Learning. Activities including Buddy Reading, Play 

Planning, Make Believe Play and Math Games including Making Collections, Numerals game, I  
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 Have - Who Has games, Math Memory, Patterns with Manipulatives, Attribute Game, Tallying 

offer opportunities to children to demonstrate appropriate behavior when collaborating with others. All 

partner or group activities (e.g. Make Believe Play, Share the news, Buddy Reading) have been 

specifically designed to support positive peer interaction through the use of external mediation and 

specific guidance from the teacher. The scaffolds embedded into Share the News and Buddy Reading 

support turn taking and ensuring that each child has an opportunity to demonstrate appropriate behavior 

when collaborating with others. Make Believe Play is designed so children interact, act positively with 

all of the children and include them in play. 

Standard 6.3 Children demonstrate knowledge of neighborhood and community. 

CCCS 6.1 – Strand B:  Geography, People and the Environment Everyone is part of a larger neighborhood and community 

6.3.1/ 6.1.P.B.1 Develop an awareness of the 

physical features of the neighborhood/community. 

Make Believe Play themes provide a way to incorporate the neighborhood/community. For example, 

during Restaurant theme, the centers can represent the various restaurants within the community. 

Children are encouraged to add geographic markers (e.g., street signs) to their play areas to clarify the 

play scenario. 

6.3.2/ 6.1.P.B.2 Identify, discuss, and role-play the 

duties of a range of community workers. 

During Story Labs and Buddy Reading, teachers and children learn about the community by reading 

books about the community workers. Teachers often invite community members to share their role and 

contribution with the students. Teachers also plan local field trips to explore community around the area. 

Children engage in Make Believe Play themes like ‗Neighborhood‘ that involve the people and places 

in the community. Children play out the social relationships between the different people in the 

community, including how they interact and help each other. 

Standard 6.4 Children demonstrate awareness of the cultures within their classroom and community 

CCCS 6.1 – Strand D: History, Culture and Perspectives – individuals and families have unique characteristics. There are many different cultures 

within the classroom and community. 

6.4.1/6.1.P.D.4 Learn about and respect other 

cultures within the classroom and community. 

Story Labs- Active listening, Connections, Share the News and Buddy Reading offer opportunities 

for children to learn about and respect other cultures. During, teachers and children learn about people 

from other communities. For example, the teacher can read ―The Sandwich Swap‖ by Queen Rania of 

Jordan and Kelly Dipucchi where Salma and Lily and all their classmates come together in the true spirit 

of tolerance and acceptance. 
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WORLD LANGUAGES 

Standard 7.1 Children know that people use different languages (including sign language) to communicate, and will express simple greetings , words, and 

phrases in a language other than their own. 

NOTE: The World Languages CCCS is organized by proficiency level, rather than by grade. It begins with the Novice -Mid level. Like other young learners, 

preschool students learn world languages with the goal of reaching the Novice-Mid level by second grade. However, the focus of language learning for  

preschool students differs from the focus of language learning for students in grades K-2. The preschool standards point only to the specific ways in which 

preschoolers learn world languages. Thus, the numbering of the preschool CPIs adopts the World Languages content area number (7), but uses grade -level P 

instead of proficiency-level NM in its numbering system. 

7.1.1 Acknowledge that a language, other than their 

own is being spoken or used (e.g., in a story, rhyme, 

or song). 

Tools accords importance to making sure that all children know that all languages are equivalent. We 

use them to think--Private Speech-- and to engage in Shared Learning. A child‘s native language is  

used to think.  Private speech is prompted in the child‘s native language. A Tools teacher may ask a 

child to explain what they understand in their native language. During Story Labs, Attention Focusing 

Songs and Finger Plays children are exposed to languages other than their own. 

7.1.2 Say simple greetings, words, and phrases in a 

language other than their own. 

During Arrival and Opening group activities including Community Building and Share the News, 

children may share simple phrases in their home languages with their classmates. Classmates learn to 

respond in their friends‘ languages as well. Children in Tools are encouraged to include all children in 

play. Children don‘t have to speak the same language to engage in play. They can act out, use gestures 

and use their home language to speak. Teachers scaffold and facilitate exchange/interaction during 

Make Believe Play. Teachers also use set of classroom phrases to work with Dual-language leaners. 

7.1.3 Comprehend previously learned simple 

vocabulary in a language other than their own. 

Buddy Reading and Story Labs that focus on different comprehension skills use familiar books to 

help children to comprehend previously learned simple vocabulary in a language other than their own.  

7.1.4 Communicate effectively with adults and/or 

classmates who speak other languages by using 

gestures, pointing, or facial expressions to augment 

oral language. 

All Tools activities include mediators as tactics that help support communication even among children 

who do not speak the same first language. With the help of the mediators, children learn to point, 

gesture, and mime in order to be understood and also learn to attend intently to their partner to 

understand their message. 

 
Preschool Standards/CCCS Tools of the Mind activities with explanation 

TECHNOLOGY 

Standard 8.1 Navigate simple on screen menus. 

CCCS 8.1 Educational Technology All students will use digital tools to access, manage, evaluate, and synthesize information in order to solve problems 

individually and collaboratively and to create and communicate knowledge. Strand A: Technology Operations and Concepts - The use of technology and 

digital tools requires knowledge and appropriate use of operations and related applications.  

8.1.1/ 8.1.P.A.1 Use the mouse to negotiate a 

simple menu on the screen (e.g., to print a picture). 

 

 

 
During Free choice the children may work on the computer and use a mouse to negotiate a simple 8.1.2 Navigate the basic functions of a browser, 
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including how to open or close windows and use the 

―back‖ key. 

menu the screen, navigate the basic functions of a browser. 

Standard 8.2 Use electronic devices independently. 

CCCS 8.1 Educational Technology All students will use digital tools to access, manage, evaluate, and synthesize information in order t o solve problems 

individually and collaboratively and to create and communicate knowledge. Strand A: Technology Operations and Concepts - The use of technology and 

digital tools requires knowledge and appropriate use of operations and related applications.  Strand B: Creativity and Innovation - The use of digital tools 

and media-rich resources enhances creativity and the construction of knowledge Strand C: Communication and Collaboration - Digital tools and 

environments support the learning process and foster collaboration in solving local or global issues and problems. 

8.2.1/ 8.1.P.A.3 Identify the ―power keys‖ (e.g., 

ENTER, spacebar) on a keyboard. 

 
During Free choice the children may work on the computer and use a mouse to negotiate a simple 

menu the screen, navigate the basic functions of a browser. The teacher scaffolds learning of the simple 

functions and children learn to use the computer independently. 

 
The music player and CDs are also accessible to the children and they may use it independently.  

 
The teacher may also provide a digital camera that the children may learn to operate independently and 

incorporate within the Make-believe play themes. 

8.2.2/ 8.1.P.C.2   Access materials on a disk, 

cassette tape, or DVD. Insert a disk, cassette tape, 

CD-ROM, DVD, or other storage device and press 

―play‖ and ―stop.‖ 

8.2.3/ 8.1.P.A.6  Turn smart toys on and/or off. 

8.2.4/ 8.1.P.A.4 Recognize that the number keys 

are in a row on the top of the keyboard. 

8.2.5/ 8.1.P.C.1 Operate frequently used, high 

quality, interactive games or activities in either 

screen or toy-based formats. 

8.2.6/ 8.1.P.B.1 Use a digital camera to take a 

picture. 

Standard 8.3 Begin to use electronic devices to communicate. 

CCCS 8.1 Educational Technology All students will use digital tools to access, manage, evaluate, and synthesize information in order to solve problems 

individually and collaboratively and to create and communicate knowledge. Strand A: Technology Operations and Concepts - The use of technology and 

digital tools requires knowledge and appropriate use of operations and related applications. 

8.3.1/ 8.1.P.A.2 Use electronic devices (e.g., 

computer) to type name and to create stories with 

pictures and letters/words. 

During Free choice the children may use electronic devices like a computer, an ipad etc. to type name 

and to create stories with pictures and letters /words. The teachers model and scaffold its use. If 

appropriate to Make-believe play scenarios, devices such as ipads can be utilized within play. (i.e. 

filling prescriptions, completing a doctor‘s check-off list, using as an electronic sign in, etc.) 
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Standard 8.4 Use common technology vocabulary. 

CCCS 8.1 Educational Technology All students will use digital tools to access, manage, evaluate, and synthesize information in order to solve problems 

individually and collaboratively and to create and communicate knowledge. Strand A: Technology Operations and Concepts - The use of technology and 

digital tools requires knowledge and appropriate use of operations and related applications. 

8.4.1/ 8.1.P.A.5 Use basic technology terms in 

conversations (e.g. digital camera, battery, screen, 

computer, Internet, mouse, keyboard, and printer). 

During Free choice the children may use electronic devices like a computer, an ipad, and a digital 

camera and learn the associated technology terms. The teacher introduces the terms and children learn 

them through their continuous use. 

Standard 8.5 Begin to use electronic devices to gain information. 

CCCS 8.1 Educational Technology. Strand E: Research and Information Literacy - Effective use of digital tools assists in gathering and managing 

information. 

8.5.1/ 8.1.P.E.1 Use the Internet to explore and 

investigate questions with a teacher‘s support. 

Children may use internet to explore and investigate questions with a teacher‘s support. For example, 

while studying the lifecycle of a butterfly, children may look for pictures of the different stages on the 

internet. 

 
 

The 2009 revision of the Core Content Curriculum Standards marks the first year that the New Jersey Department of Education aligned standards for preschool learning 

with the standards for grades K-12. While the document entitled Preschool Teaching and Learning Standards presents the complete text of the preschool standards, 

preschool indicators are also included in the P-12 documents for five Core Curriculum Content Standards areas: 

 
 Visual and Performing Arts (Standard 1) 

 Comprehensive Health and Physical Education (Standard 2) 

 Science (Standard 5) 

 Social Studies (Standard 6) 

 Technology (Standard 8) 

The inclusion of the preschool standards in these five content area documents was intended to assist districts seeking to ali gn curricula from grades P-12. These 

aligned preschool standards and the preschool standards for Social/Emotional Development1, Language Arts Literacy2, Mathematics3, and World Languages4 can 

all be accessed through the Core Content Curriculum Standards search engine.  

 
In most cases, the preschool indicators are worded the same way in both Preschool Teaching and Learning Standards and in the P-12 content area documents. However, in 

some cases, the language of the indicators was adapted in the P-12 documents to accentuate the alignment with later learning. For the writing of preschool curricula and 

the teaching of preschool children, districts should rely on Preschool Teaching and Learning Standards. 

http://www.state.nj.us/education/cccs/preschool.html 

http://www.state.nj.us/education/cccs/preschool.htm
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Glossary–Tools of the Mind Preschool Terms & Activities 

 Art Center- One of the 6 centers, Art Center activities include exploration of open-ended materials such as paint, play-doh, markers & crayons 

as well as materials for creation of three-dimensional art projects such as glue, wood and found 

materials. AY  

Attention Focusing––Fingerplays, songs, and clapping games are used as attention focusing 

activities to capture and regain children‘s attention prior to starting a Tools activity. These activities 

also provide children with the opportunity to practice rhyme, develop oral language skills and 

combine speech with motor actions. AY 

 Attribute Game- Children learn to recognize basic shapes and learn about their attributes while 

also working on concepts such as: same/different, more/less & sorting skills. Semester II  

Block Center— One of the 6 centers, Block Center activities include exploration of open-ended construction materials such as Unit Blocks, 

books on construction and related play materials that support building such as signs, trucks and small people and animals. AY  

Buddy Reading––Children practice concepts of print, book handling skills and comprehension building as well as turn-taking roles of reader 

and listener in this activity that occurs 2-3 times per week. Children also read their own writing to their ‗buddy‘ several times/week starting in 

Semester II. Buddy Reading tubs are divided into categories so that children practice classification as part of the clean up routine associated 

with this activity. AY  

Classroom Practices––– The following practices are used by teachers in Tools and are reflective of the Tools of the Mind classroom 

experience. AY 

 Classroom Rules –––The teacher and children collaborate to create a set of 3-4 classroom rules for all to follow. Rules are written and 

accompanied by an icon. Teachers are intentional in previewing relevant rules before activities and creatively eliciting children‘s use of 

language to remember and say the rules. AY  

Daily Schedule–– Teachers post icons representing the daily schedule and review with children each day during Opening Group. AY 

  

Key: 

AY: All Year: Activity occurs across the 

year beginning in the first several 

months of school  

Semester I: Activity is typically 

introduced and used in the first half of 

the year  

Semester II: Activity is typically 

introduced and used in the second half of 

the year 
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Paired “Buddy Work”–––Children are paired during small group activities in which there are specific roles for each person. Buddies are 

expected to help one another and check each other‘s work, engaging in the Vygotskian practice of ―other regulation‖. Children are paired with 

all members of the classroom over time, supporting the development of positive relationships with every member of the group. AY  

Participation Styles–––Teachers are deliberate in their choice of participation styles to keep all children mentally engaged in. They include: 

Turn & talk–– children turn to peer seated next to them and share; Double Talk: children turn and talk with two peers; Choral Response––

children respond chorally to questions that have a single answer; Individual Response- children respond individually to questions posed by the 

teacher or peers. AY  

Scaffolding- Teachers are deliberate in their instruction of students by providing supports, prompts & resources that allow them to work within 

their Zone of Proximal Development and thus achieve cognitive and social growth while fostering independence and confidence. Scaffolding 

may include deliberately organizing activities where peers support each other and the teacher takes on the role of a facilitator or the teacher may 

provide scaffolding directly as needed. AY  

Community-Building Activities- Games & songs played to assist children in learning & remembering their classmates‘ names such as; Name 

Game Chants, I Have- Who Has? Names. These activities also provide children with the opportunity to practice rhyme, develop oral language 

skills and combine speech with motor actions. AY  

Counting Activities––Activities designed to practice counting specific number of objects with accuracy and develop an understanding of self-

checking and correction. The game is played in pairs, with a role for the ―Hand‖ who counts, and the ―Checker‖ who checks her buddy‘s 

counting. Roles are switched until play ends. Counting activities include; Exploration with Manipulatives, Making Collections, Making 

Collections with Categories, Math Memory, Number Follow the Leader, Number Line Hopscotch, Numerals Game, Timeline Calendar. See 

individual activities for more information. AY  

Do What I Do -Children listen and/or view a pattern of actions demonstrated by the teacher, remember and replicate it in this Attention 

Focusing and Self-regulation Transition Activity. AY 

Dramatic Play Center-One of the 6 centers, Dramatic Play Center activities include exploration of open-ended materials such as fabric & 

costumes, kitchen set & furniture, pretend food & props for role-play. AY 

 



 

73 
 

 

Dramatic Play–The development of mature dramatic play skills are a focus of the Tools of the Mind curriculum. Dramatic Play happens daily 

and has three main goals: 

• To develop children‘s underlying cognitive skills such as; memory, attention & inhibitory control  

• To help support children‘s literacy development. Through dramatization, children strengthen their vocabulary &comprehension 

skills by using their background knowledge and understanding of the story roles & events.  

•  To develop social skills involved in play such as turn taking and the ability to understand multiple perspectives. Dramatization 

takes place 5 days a week. AY  

Elkonin Boxes I-II–––This is a series of games designed for practicing phonemic awareness. There are two different versions in which children 

learn to segment and blend words by phonemes. Children learn in small teacher-led groups Semester II  

• Elkonin Boxes I- Jump the Boxes–– Children use gesture, jumping and language to break apart and recombine words into 

individual phonemes  

• Elkonin Boxes II- The Token Game –– Children work in pairs to push tokens into boxes for each phoneme on selected Elkonin 

picture cards using gesture and language  

Finger plays, Chants & Songs -Used in a variety of ways. Teachers use as attention focusing activities to capture and regain children‘s 

attention prior to starting an activity. These activities also provide children with the opportunity to practice rhyme, develop oral language skills 

and combine speech with motor actions. AY  

Free Play- A block of time separate from the Make-Believe Play Block where children can explore centers either independently, with peers or 

with scaffolding from a teacher. AY  

Freeze Game–– Children dance to music looking at poses on a card and freeze to make the pictured pose when music stops. Poses increase in 

complexity and challenge over time, maintain a high level of children‘s focus and attention. Freeze on the Number in introduced in Semester 

II and increases the challenge level of this activity by introducing math concepts. See section Physical Self-Regulation. AY 

 Geometry, Measurement, & Data Activities––– Children practice these concepts by participating in Attribute Game, I Have-Who Has? 

Shapes, Mystery Shape, Pattern Movement, Remember and Replicate, Science Eyes, Tallying, Venger Drawing & Venger Collage, and 



 

74 
 

Weather Graphing as well as by exploring materials present in the Science, Table Toys or Block Center. See individual activities for more 

information. AY 

Graphics Practice––– Graphics Practice is the Tools of the Mind handwriting program in which children develop the fine motor coordination 

required for drawing and penmanship. Children learn the strokes and shapes, correct grasp and pressure as they direct their hand‘s motor 

movements to music. Self-regulation is built into graphics practice as the children stop and start fine motor movement along with the music. 

Graphics Practice is conducted several times per week. AY 

 I Have–Who Has Games–– All I Have–Who Has Games are designed for children to gain automaticity and thus fluency in a particular skill in 

both literacy and math. The games are motivating, played in small groups, allow children to help one another. Games are introduced by 

Semester listed but may be used throughout the year.  

• I Have–Who Has Literacy Games are practiced in Small Group and include: Introduced Semester I and practiced throughout 

the year as needed:  

 Colors–– rapid naming of colors Semester I  

  Names–– children learn classmates names Semester I  

  Letters–– rapid letter naming Semester II  

  Uppercase letters  

 Lowercase letters  

  Upper and Lowercase letter matching  

 Sounds–– Children name the sound the letter makes (not the name of the letter) Semester II  

• I Have–Who Has Math Games include:  

 Numerals–– rapid naming of numbers Semester I  

  Shapes–– rapid naming of shapes Semester I  

Listening Center––Classrooms may include a Listening Center where children listen to recorded books in their Literacy Center. AY  

Literacy Center- One of the 6 centers, Literacy Center activities include exploration of open-ended literacy materials such as books on various 

topics, writing paper and implements, listening center materials, computers and other technology, journal and letter writing materials and other 

literacy related play materials. AY 
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 Make Believe Play Building Background Knowledge––In the first week of a new Play Theme, children learn about roles, actions, 

vocabulary & facts related to the upcoming theme. Teachers support children to use Make Believe Play to bring this information to life during 

Play centers, and use this information to create setting and props for dramatic play. AY  

Make-Believe Play Center Block- is the centerpiece of the Tools of the Mind preschool program. It is a 45-60 minute block of uninterrupted 

time when children engage in intentional make-believe play. During this time block, children plan their play, engage in play together & work to 

clean up when play is over. Teachers scaffold Play Planning and Play development, helping children become deeply engaged in play with one 

another, developing ever more mature stages of play. AY  

Make Believe Play Planning–– Children draw and write a plan for their dramatization using Scaffolded Writing. Planning includes the role the 

child will play and role actions and speech. Play planning takes place daily across the entire year as part of the Make Believe Play Block. AY  

Make-Believe Play Practice– The teacher leads children in the use of gesture and language to act out the meaning of new vocabulary or facts 

children have learned about the roles & actions related to the theme being played in the classroom (e.g., a restaurant or hospital), as well as 

characters‘ feelings and emotions and story events and actions. Make Believe Play Practice happens daily. AY  

Make-Believe Play: Prop Making – Teacher provides support and materials for prop making during the background-building week of a new 

theme. Children also make and invent props on their own throughout the play theme using a variety of materials such as cardboard, paper, 

wood, tape, glue & paint. AY  

Make-Believe Play Scaffolding- Daily support teachers‘ provide to students to support the development of mature make believe play.  

Making Collections-Children learn to represent quantities with objects & engage in meaningful counting. The format of the game is 

specifically designed to support partner play & turn taking that allows for the practice of self-regulation skills. In the second semester Making 

Collections adds Categories to increase the challenge level of the activity by requiring children to recognize and count objects that belong to 

distinct categories. AY  

Math Memory- Children learn to use mental visualization and language as a memory tool to identify objects that have been added, removed or 

remain the same in an array; develop complex vocabulary & language to describe objects and isolate their attributes. Children have a ‗Memory 

Buddy‘ with whom to practice recall strategies. Semester I  
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Message of the Day- Supports the development of Scaffolded Writing by providing the teacher with the opportunity to demonstrate literacy 

concepts & skills within the Zone of Proximal Development of the children in the classroom. Message of the Day is done daily and children 

practice the concepts demonstrated during Scaffolded Writing activities such as Play Planning. AY 

 Music Games & Songs- Music & Movement activities are used throughout the day both as Attention Gathering activities as well as for the 

development of motor skills and the exploration of musical concepts such as rhythm, beat & tempo. AY 

Mystery Literacy Activities–– Children build literacy skills by solving a daily Mystery. The games help children to practice phonemic 

awareness, sound-symbol correspondence, compare onset-rime patterns in words and engage with peers as they solve the mysteries together. 

AY  Mystery Literacy Activities include:  

• Mystery Question––Children work together to solve a daily question e.g. Are you wearing red? Students identify their name on 

an index card and place it under a response e.g. Yes or No Semester I  

•  Mystery Literacy- Mystery Letter––Children identify what letter is missing (initial, medial and final positions in words) 

Semester II   

• Mystery Literacy- Mystery Rhyme–– Children choose from two words which rhymes with target word Semester II  

•  Mystery Literacy- Mystery Word-––Children view a target sound and match it to the correct picture (beginning or ending 

sound) Semester II 

Mystery Math Activities–– Mystery Math activities are designed to teach and reinforce math concepts and engage children in meaningful 

conversations about math concepts. Children engage in discussion with peers to solve the mysteries. The teacher debriefs their solutions during 

whole group math. Mystery Math activities may also be part of Operations and Algebraic Thinking learning center. AY  

Mystery Math Activities include:  

• Mystery Numeral––Children identify the numeral associated with a number of dots Semester II  

•  Mystery Numeral Two Card––Requires children to add two quantities pictured on two cards and choose answer Semester II  

•  Mystery Pattern––Children determine if patterns pictured on strips are the same or different Semester II  

•  Mystery Shape––By manipulating two pieces of a shape, children determine which pair of composite shapes compose a target 

shape Semester I  
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Name Games- Children participate in songs and chants designed to help them learn the names of their classmates. Name Games occur daily at 

the beginning of the year and are part of the larger construct of Community Building Activities. Semester I  

Number Follow the Leader- Children take turns being the leader that demonstrates a movement to the class which is then replicated a specific 

number of times by all the children. Semester II  

Number Line Hopscotch––Designed to practice rote counting by pairing one child‘s jumping numbered carpet squares with the group‘s oral 

counting and clapping. In a more challenging version, the carpet squares are arranged in challenging nonlinear arrangements and include 

numerals up to 20 or greater. Semester II  

Numerals Game––Children play in pairs taking turns to count and check a number of objects specified on a numeral card, learning to count 

and recognize numerals 1-10, then 1-20 AY 

Outdoor Play- Time provided for children to play outside with a variety of structures and materials on a daily basis  

Pattern Movement––Children use gesture and language to replicate patterns in this teacher-led activity in this Physical Self Regulation 

activity. AY  

Patterns with Manipulatives- Children work in pairs to learn to use a key card to arrange manipulatives to match pattern strips-one child 

replicating a pattern, the other child checking—and then they switch roles and work on new pattern strips. Semester II. 

 Physical Self- Regulation Activities- Children practice physical self-regulation by planning and inhibiting specific actions until the 

appropriate moment They learn to follow multi-step directions of increasing complexity. Do What I Do, Finger plays & Chants, Freeze Game, 

Mouse Trap, Mr. Wolf, Pattern Movement. AY  

Penmanship Activities–Children have free and abundant access to writing implements which available in all centers. In addition, Graphics 

Practice has been designed for children to practice correct formation of numerals while also learning inhibitory control. Through this activity, 

which occurs multiple times per week, children internalize a model for legible writing. AY  

Physical Self-Regulation––A key component in developing self-regulation in the Tools of the Mind program are the physical self-regulation 

activities. They are designed to allow children to practice controlling body movements by matching them to cues. Physical Self-regulation 
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activities are used to focus children at the start of new activity blocks to prepare children to learn. Activities are: Freeze Game, Pattern 

Movement, Simon Says, and Movement Songs & Dances. AY  

Play Planning–– As part of the Make Believe Play Block children draw and write a plan for their dramatization using Scaffolded Writing. 

Planning includes the role the child will play and role actions and speech. Play Planning takes place daily. AY 

 Play Themes- Five Play Themes are provided to teachers to begin the school year: Family, Restaurant, Grocery Store, Hospital/Health Clinic 

& Pets & Vets. Teachers are provided with guidance on how to create their own Play Themes based on the interests of the children in their class 

and the resources of the community to create Make Believe Play Centers for the remainder of the year. AY  

Poems- Children are exposed to poems both during Finger plays & Chants as well as Write a Familiar Finger play. Semester II  

Pretend Transitions––Children combine gesture, private speech, and pretending during all transitions throughout the day in this Self– 

regulation Transition Activity. AY 

Private Speech- a Vygotskian term meaning audible self-directed speech that assists one with regulating thinking & behavior. The tactic of use 

of Private Speech is taught to students in the Tools of the Mind curriculum as a strategy for learning & self-regulation. AY 

 Puzzles, Manipulatives & Blocks –– Teacher facilitated small group experience where children explore, plan and create using Tangrams, 

Cuisenaire Rods, Unifix Cubes, Patterns Blocks and Jigsaw and Puzzles, and other Manipulatives & Math materials. These materials are also 

available for exploration in the Table Toys Centers during Free Choice. Semester I 

Remember & Replicate-Children remember & replicate sets of play dough forms different colors, sizes & shapes that they first watch the 

teacher make and assemble. The activity develops the child‘s fine motor skills, memory & knowledge of positional words and shape, spatial and 

color concepts. Semester I  

Rhyming Game –– Lead by the teacher in Opening Group, children are asked to make a rhyme with the word modeled by the teacher. Children 

make rhyming words with their peers (turn & talk, double talk) and respond chorally to the teacher with examples. Semester II  

Scaffolded Writing–In the Tools of the Mind program, writing is seen as the gateway to literacy learning. As children learn to encode, they are 

practicing all skills needed for decoding. Shared Scaffolded Writing occurs during Message of the Day, Write a Familiar Finger play & Write 

Along. Individual Scaffolded writing is where a child produces an individual, unique written product demonstrating levels of understanding of 
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meaning and mechanics. Children receive scaffolding support from adults & peers. The major Individual Scaffolded Writing activities are: Play 

Planning, Learning Facts Story lab, Science Eyes, Story Extensions Story lab. AY  

Scaffolding- Term used to describe a method of applying support for learning and development based on knowledge of the Zone of Proximal 

development of individual children.  

Science Center-One of the 6 centers, Science Center activities include exploration of science materials such as magnets, magnifying glasses, 

objects from nature & living things. AY  

Science Eyes ––Science activities designed to apply and extend children‘s knowledge, develop new vocabulary, learn and apply scientific 

method of discovery, observation, data collection, data recording and analysis. Children work in pairs, taking turns looking at objects and 

describing what they see using a variety of senses. Children draw, write and use mathematics in these activities. AY  

 Science Eye-Science Experiments – This version of Science Eyes includes long-range observational studies and experiments Semester 

II  

 Science Eye- Journals- Children are provided with journals in which to record their observations during Science Eyes lessons. 

Semester II 

Self-Regulation Transition Activities––Designed to promote focused attention, deliberate memory and the use of private speech (all 

components of self-regulation) to set the stage for children to learn. These activities are designed to use during transitions and less structured 

times during the day. Activities include: Do What I Do and Pretend Transitions. AY See individual activities for descriptions. 

 Share the News––During Share the News, children engage in collaborative conversations with peers, taking turns in conversations. There are 

rules to guide Share the News. Topics are presented by the teacher; including feelings, social problem solving, opinions, ideas and concepts. 

Tools participation styles, Turn & Talk and Double Talk, are used. AY 

 Shared Scaffolded Writing-Teacher Modeled––In this shared writing experience; children learn the mechanics of how to do Scaffolded 

Writing with the support of both teacher and peers. The teacher introduces and models the process step by step, then, children write altogether. 

Children learn concept of word, voice to line match, sound to symbol correspondence and how to use the Sound Map. Children learn that 

writing has a purpose and develop the ability to ―read‖ and ―re-read‖ their writing, all steps on the path to decoding. AY  
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Small Group Activities (Math/Science & Literacy)- Refers to an instructional practice whereby children are divided into two or three groups 

to engage in a teacher planned and facilitated learning experience with a specified learning objective from the Tools of the Mind curriculum. 

Small group learning activities happen daily. AY  

Sound Map- (consonant & vowel) – a map of letters with a pictorial representation designed to allow children to explore sound-to symbol 

correspondence and develop phonemic awareness. AY 

Story Lab––Story Lab is an interactive reading activity where children listen with a purpose, with a specific comprehension strategy in mind 

and then answer questions related to the strategy. Story Lab is an integral part of Dramatization, Scaffolded Writing activities and decoding 

instruction. Story Lab is connected to both Dramatization as well as Math & Science concepts. The teacher leads the children with speech and 

gesture to process information, remember story elements and actively practice comprehension strategies. AY  

 Story Lab - Active Listening: Children learn to ask and respond to questions about ideas and facts within a text. AY  

 Story Lab - Character Empathy–– Children think about and label what a character is feeling AY  

 Story Lab - Connections–– Children make connections between something that is known and something that is learned from a text AY 

 Story Lab - Extensions- Children use drawing and writing to extend a predictable, patterned book Semester II  

 Story Lab - Inference–– Children to experience the events of story from the characters‘ perspective Semester II  

 Story Lab - Learning Facts – Children talk about an eventual draw a fact from a Non-Fiction text Semester I  

  Story Lab- Predictions––Children make text-based predictions about the next chapter based upon background knowledge of the 

developing story line within the book Semester II  

  Story Lab-Story Grammar–– Children identify and diagram the main characters, setting and sequence of events Semester II  

 Story Lab- Visualization –– Children picture the story in their mind AY  

 Story Lab-Vocabulary––Children learn the meaning of new words and practice remembering their meaning AY  

Syllable Clapping–– Children learn to clap out the syllables in names and familiar words during Finger plays, Chants & Songs in this teacher-

led, Opening Group literacy activity Semester II  

Table Toys Center–– One of six centers, children explore, plan and create using Tangrams, Cuisenaire Rods, Unifix Cubes, Patterns Blocks 

and Jigsaw and logic puzzles and other selected small Manipulatives & Math activities 

 Take-Away Sounds- A teacher led activity that prompts children to break words up into initial sounds (onset) and rime. Semester II 
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 Tallying–– Children learn how to create a visual model of ―5‖ and to track of items counted with different questions Semester II  

 Large Group - Preferences & Classroom Data–– Children respond to the teacher‘s question or the first Mystery Questions, tallying 

up responses.  

Timeline Calendar–– Timeline Calendar uses a number line for the concept of time in this daily Opening Group activity. Children are able to 

learn that days make up months, and months make up years and that time is a continuous concept. Teachers lead children in counting and 

clapping the days and practice time vocabulary like before, after, until, how long. At the end of the year teachers transform the number line with 

children into a conventional monthly calendar format. AY 

 Venger Drawing–– Children use basic shapes to make their own pictures, applying the concept of shape in am meaningful context. Children 

learn to discuss, imagine and then incorporate basic shapes into their own drawings and label their designs. Semester I  

Venger Collage–– In this more challenging version, children cut, paste and incorporate colored geometric shapes into their Venger Drawings. 

Children write a sentence to describe their creation. Semester II 

 Weather Graphing––Children learn to observe and use a graph to record, summarize, read and analyze weather data in this daily Opening 

Group activity. Children practice math skills, comparing quantities, counting to confirm and the concept of zero. In Semester II, weather data is 

kept from January through June, using Ten‘s Triangles to represent ten days of a type of weather. AY 

Write a Familiar Finger Play- a teacher led activity that is an extension of Message of the Day, where Scaffolded Writing is used to model 

writing a familiar finger play, song, chant or poem for students. Semester II 

 Write Along–– a teacher led activity that is an extension of Message of the Day where children write the daily message using Scaffolded 

Writing instead of participating verbally as the teacher writes. Semester II 

 Zone of Proximal Development (ZPD)- A term used to explain the Vygotskian description of how learning and development are related. At 

the bottom of the Zone of Proximal Development is what the child can do independently. At the top of the Zone is what the child can do with 

maximum assistance. Knowing what a child‘s ZPD is for any given skill allows the teacher to most effectively provide instruction as it can be 

aimed at a level just beyond what the child can do independently thereby allowing learning to lead development. 

 


